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National and hist orical context 

The Czech context  

The Czech Republic is a relatively small country in Central Europe, with an area of 78,886 km². It 
came into existence when the Czech and Slovak Federal Republics (formerly Czechoslovakia) split 
into two states on 1 January 1993. The Czech Republic is divided into fourteen regions, one of which 
consists of the capital city of Prague. The official language is Czech. The unit of currency is the Czech 
Koruna (CZK); 1 euro is the equivalent of about 25 CZK. The GDP in 2017 was about 5 trillion CZK,1 
and hence the GDP per capita is approximately 22,355 USD. The Czech Republic is considered to be 
one of the world’s safest countries. 

Although there is evidence of prehistoric settlements in what is today the Czech Republic dating back 
to the Paleolithic era, many would agree that the seed of what would eventually evolve into the 
modern Czech state was planted in the ninth century with the emergence of the Duchy of Bohemia. 

The modern history of the Czech state began one hundred years ago, in 1918, when the Habsburg 
Empire collapsed at the end of World War I and the independent republic of Czechoslovakia was 
founded by President Tomáš Garrigue Masaryk. The Czech lands were the most industrialized region 
of the Habsburg Empire. Indeed, they were considered the “factory” of Austria-Hungary, as the vast 
majority of industry in the empire was located here. Hence, it is not really surprising to learn that the 
young republic was one of the ten most developed countries in the world at the time of its 
establishment. 

Later, the country would experience more unfortunate times, starting with the 1938 Munich 
Agreement and World War II. 

The second half of the twentieth century was characterized by discontinuous sociopolitical 
development following the communist takeover in 1948. The communist regime retained almost 
complete control over all areas of life. 

Considerable social changes have taken place since the collapse of the communist regime in 
November 1989. Czechoslovakia and its successor states after the split––the Czech Republic and the 
Slovak Republic––have developed along a path similar to that of other countries undergoing the 
transformation from a totalitarian system with a centrally planned economy to a pluralistic 
democracy with a market economy.  

The Czech Republic has 10.6 million inhabitants2 and a population density of 134 people per km². 
Around three-quarters of the population live in urban areas. Most inhabitants are of Czech 
nationality. There are more than 493,000 foreigners (56 % of which are men) living in the country, 42 
% of which are EU citizens. The largest immigrant communities in the Czech Republic consist of 
Ukrainians (almost 110,000) and Slovaks (more than 107,000), followed by Vietnamese (58,000), 
Russians (almost 36,000), Germans (21,000), and Poles (20,000).3  

 

The demographic situation 

The demographic situation in the Czech Republic is strongly marked by demographic changes 
characterized not only by falling birth rates (as in many other developed countries), but also by large 
irregularities in this decline. There was a significant baby boom in Czechoslovakia in the 1970s, 
culminating in 1974 with 194,215 live births in what is now the Czech Republic. Since then the birth 
rate has continuously declined, with two short-lasting slumps in the early 1980s and the early 1990s. 

                                                           

1 Source: Czech Statistical Office - http://apl.czso.cz/pll/rocenka/rocenka.presmsocas 10/10/2018 
2 In 2016; source: Statistical Yearbook of the Czech Republic 2017. 
3 Ibid. 



6 

 

In 1999 there were only 89,471 live births, only 46 % of 1974 figures. Young people generally enter 
higher education institutions (HEIs) at nineteen years of age after completing secondary school 
studies. Currently, the cohort of young people entering HEIs is the smallest in history. Since 2000 the 
birth rate has been slowly growing again, especially in the first decade of the new millennium.  

 

Figure 1.1: Live births in the Czech Republic  

 
* The Y-axis indicates the number of live births in a particular year. The year following the birth year indicates when people born in that 
year reached (or will reach) nineteen years of age (when most students begin higher education if entering a HEI immediately after 
completing upper secondary education). 

Source: Czech Statistical Office 

 

The educational system, its structure, and legislative developments  

A diagram depicting the structure of the Czech educational system is presented in Figure 1.2. 

Pre-primary education is offered for children from three to six years of age. Even though schooling is 
not compulsory until the age of five, participation rates are still very high. The last year of pre-school 
is compulsory for all children. Pre-primary education creates preconditions for sustainable education 
and helps to compensate for developmental irregularities among children before they begin their 
primary education (ISCED 020). Základní vzdělání, or “basic education,” is a combination of primary 
and lower secondary levels of education (ISCED 100 + ISCED 244) organized in a single unit. Basic 
education is compulsory. It is nine years in duration and is divided into a five-year first stage and a 
four-year second stage. 

Upon completion of the first stage, pupils who show interest and pass admission examinations may 
transfer to a multiyear secondary school (gymnázium). Upon completing their primary and lower 
secondary education, pupils attain the basic education level (ISCED 244). 

Secondary schools deliver upper secondary education (ISCED 253, ISCED 353, ISCED 344, and ISCED 
354) and post-secondary education (ISCED 554), which enable students to change or broaden their 
original educational pathways.  

Secondary vocational education (ISCED 253 and ISCED 353) lasts one to two years. It is primarily 
aimed at practically oriented students who have had limited success in their basic schooling.  
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Figure 1.2. 

 

Source: Dům zahraniční spolupráce (The Centre for International Cooperation in Education). 
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Secondary education lasting two to three years (ISCED 353) provides students with qualifications in 
manual and technical skills so that they are able to enter the workforce.  

Secondary education lasting four years (ISCED 344 or ISCED 254) is either of a general nature or of a 
vocational nature. The final certificate (achieved by passing the maturita examination) generally 
enables all graduates to enter tertiary education. Vocational education at this level is usually offered 
by secondary vocational schools. Graduates are qualified to work in certain technical, economic, and 
other fields, or to take up highly skilled technical and operative functions. Secondary schools referred 
to in Czech as gymnázium provide a general education. Studies last four years (or more in cases 
where students begin at such schools earlier, either after completing primary education [an eight-
year gymnázium] or after completing their second year of lower secondary education [a six- year 
gymnázium]) and prepare graduates above all for tertiary education. 

Tertiary education is composed of two sectors. The first relatively small sector comprises tertiary 
professional schools that offer professionally oriented courses (ISCED 655). Studies generally last 
three years, and graduates are awarded a diploma (not comparable with a bachelor’s degree). Higher 
education is provided by higher education institutions, which form the main part of the tertiary 
education system. They offer all levels of higher education degree programs (ISCED 645, ISCED 655, 
ISCED 740, ISCED 746, ISCED 747, ISCED 844). The next chapter focuses on higher education. 
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HE system and legislati on 

Historical and legal development of Czech higher education system 

The roots of the development of higher education in the present-day CR go back to medieval times, 
when Charles University, the first university in Central Europe, was founded in Prague in 1348 by the 
Czech King and Holy Roman Emperor Charles IV. It became the first Studium generale north of the 
Alps and east of Paris. Thanks to this university, the Czech lands became an important European 
centre of culture and scholarship. The second university in our area was established in Olomouc in 
1573. In the period 1880-1939, only the Faculty of Theology remained, in 1946 the Palacký University 
in Olomouc was established. 

The development of higher engineering education started with the foundation of the Engineering 
School in 1707, which became the Prague Polytechnic in 1806. After 1879 the Polytechnic used the 
name Higher Technical Institute. The statute and the name of this institution were changed to the 
Czech Technical University after the establishment of the Czechoslovak Republic in 1918. The roots of 
the Academy of Fine Arts reach back to 1799. Since 1898 it has existed in the form that we know 
today. The Czech-German Technical Institute, the precursor of the Technical University in Brno, was 
established in 1849. In the same century, the Higher Education Institute of Mining in Příbram and the 
Academy of Applied Arts, Architecture and Design in Prague were also founded.  

In the first year of existence of the independent Czechoslovak Republic (1918-1939) three new 
university were established in Brno: The Masaryk University, the University of Veterinary Medicine 
and the University of Agriculture. The Czechoslovakia belonged among the most developed countries 
in the world, with a dense network of schools at all levels. The high quality of secondary professional 
schools and technical universities should be mentioned.  

The development of Czech tertiary education in the second half of the twentieth century has been 
characterized by many profound and rapid changes caused by the dramatic and discontinuous socio-
political development. During the German occupation (1939 - 1945), all higher education institutions 
were closed and many teachers and students were persecuted. After the communist takeover in 
1948, a new wave of persecutions hit the Czech universities: many teachers and students were put in 
prison or expelled; many of them emigrated. The communist regime retained almost complete 
control over all areas of life, including higher education. The Soviet invasion in August 1968 was also 
followed by expulsions and a wave of emigration. In the period (1948-1989) several new HEIs, mostly 
technically oriented, were established.  

In 1990, very soon after what was known as the “Velvet Revolution” in which students and HEIs 
played an important role, a new Higher Education Law was passed (Act No. 172/1990). This act in 
particular reduced to a minimum the influence and control of the state over higher education, 
confirmed academic freedom and academic rights, and constituted institutional self-government. It 
further included matters regarding study and academic degrees, introduced the Bachelor’s degree, 
established a basis for student participation in higher education governance and introduced the 
principle of accreditation. An important issue was that this act brought research back to HEIs after 
the communist period. 

Since 1900 the tertiary education system has changed rapidly. Extensive international contacts, 
exchange of students and teachers, as well as the process of transforming research and teaching 
were immediately started up. New disciplines and new study plans came into being. New 
departments and new faculties were established. In 1991 five new HEIs were formed and a number 
of existing institutions were restructured.  

Rapid development of higher education, changes in economic conditions and overall changes in 
society, development of the international situation, and new demands on harmonisation of higher 
education studies within Europe, and other considerable circumstances, led to the need for a new 
higher education act – Act No.111/1998 Coll., on Higher Education Institutions (further only Act). This 
Act retained the positive provisions of the previous Act No. 172/1990, while incorporating new and 



11 

 

necessary changes to eliminate the shortcomings of the earlier Act. The Act transformed the state 
HEIs (with the exception of military and police HEIs) into the new type of legal entity – public HEIs. 
The most significant change was that all property of the state used by HEIs was transferred to the 
ownership of the public HEIs. All these institutions established Boards of Trustees (the members 
must be from outside the respective HEIs). The main role of the Board is to give written agreement 
for managing the property in prescribed cases, prior to the rector’s decision. The Act also allowed the 
establishment of private HEIs. 

Public and state HEIs are established by the act, whereas private ones must obtain state permission 
from the Ministry of Education, Youth and Sports. The Act legalized the three- level structure of 
degree programmes: Bachelor´s, Master´s and Doctoral. In some fields of study, however (e.g. 
medicine, stomatology, pharmacy, law), the previous long master programmes (4-6 years) have been 
preserved.4 New rules for accreditation of degree programmes have been introduced. The Act 
distinguished HEIs of university type (with all types of degree programmes accredited) and non-
university type (with mostly bachelor programmes and no doctoral ones). Non-university HEIs are 
not divided into faculties. Both types of HEI are expected to provide relevant basic and/or applied 
research, development and other creative activities. This Act also incorporated the principles of the 
Lisbon Recognition Convention and introduced the Diploma Supplement, which at that time could be 
issued upon request. 

The Act is valid until the present time, but with many amendments. In 2001, the structure of study 
programmes was brought more strictly into line with the Bologna scheme, and some amendments 
concerning the organisation of lifelong learning courses were introduced. In 2006, the most 
important changes gave greater freedom to HEIs when using public funds, and introduced state 
guaranteed social scholarships for economically underprivileged students. There was also a change in 
the provisions dealing with Diploma Supplements, which are to be issued automatically and free of 
charge to all graduates. The 2006 amendment also supported the award of a foreign degree, and 
clarified and specified the award of joint degrees, which had, however, already been possible under 
previous legislation. Graduates of degree study programmes offered in cooperation with foreign HEIs 
are awarded Czech academic titles and, in addition, under certain circumstances, an academic title of 
the foreign HEIs pursuant to current legislation in the relevant country.  

Very important changes have been made by the amendment in 2016 (Act No.137/2016 Coll.). It has 
enacted the rules for the internal quality assurance system at all HEIs and has newly modified the 
accreditation system. In addition to the existing accreditation of study programmes, it introduced the 
institutional accreditation. Accreditation is no longer granted by the Ministry of Education but by a 
newly established National Accreditation Bureau for Higher Education. These issues are detailed in 
the chapter on quality assurance. Following these changes, two government regulations were also 
issued. One contains standards for programme and institutional accreditation (Government 
Regulation No. 274/2016 Coll., on standards for accreditation in higher education), the other one 
describes in more detail the 37 areas of education that introduced the amendment (Government 
Regulation No. 275/2016 Coll., on fields of study in higher education). 

In connection with these changes, the amendment also specifies the competencies of academic 
officers and academic bodies. As a further characteristic of Bachelor´s and Master´s study 
programmes their profile was introduced, which may be academic or professional. 

 

 

                                                           

4 See Chapter 6 to find out more about changes in proportion of students in three levels´ structure. 
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Higher Education System and its Dynamics 

According to the way in which HEIs have been established, they are classified as public, state (military 
and police HEIs), or private HEIs. Public HEIs are established by law, and are legal entities. State HEIs 
are also established by law; they are subordinated to the Ministry of Defence (the University of 
Defence) or the Ministry of the Interior (the Police Academy of the Czech Republic), which govern 
these HEIs like other state institutions. Private HEIs are a relatively new part of Czech higher 
education. Applicants who are legal entities of different types may establish a private HEI after 
receiving state permission granted by the Ministry of Education, Youth and Sports.  

Another typology of HEIs stipulated by the Act refers to the prevailing level of degree programmes 
that they offer (at Bachelor’s, Master’s and Doctoral levels). HEIs offering all three types of degree 
programmes are considered to be university-type institutions. Such HEIs are, according to the Act, 
required to foster “scientific, research, development, artistic, or other creative activities”. A non-
university type of HEI offers mostly Bachelor’s degree programmes; it can provide Master’s degree 
programmes, but it is not allowed to offer Doctoral degree programmes. HEIs of non-university type 
are obliged to carry out research related to the level of the programmes that they offer – in practice 
this is usually applied research – and other developmental, artistic or creative activities.  

In the 2017/18 academic year there were 26 public, 2 state and 37 private HEIs in the Czech Republic.  

Table 2.1a. Public Higher Education Institutions 

Name [City] Year of 
Foundation 

Number of 
Faculties 

Number of 
Students 

(2017/2018) 

Akademie múzických umění v Praze 

The Academy of Performing Arts in Prague 

1945 3 1 413 

Akademie výtvarných umění v Praze 

Academy of Fine Arts, Prague 

1799 *)    320 

Česká zemědělská univerzita v Praze 

Czech University of Life Sciences Prague 

1952 6 19 401 

České vysoké učení technické v Praze 

Czech Technical University in Prague 

1815 8 18 252 

Janáčkova akademie múzických umění v Brně 

Janáček Academy of Music and Performing Arts in Brno 

1947 2 652 

Jihočeská univerzita v Českých Budějovicích 

University of South Bohemia in České Budějovice 

1991 8 9 384 

Masarykova univerzita [Brno] 

Masaryk University 

1919 9 30 457 

Mendelova univerzita v Brně 

Mendel University in Brno 

1919 5 8 700 

Ostravská univerzita 

OstravaUniversity of Ostrava 

1991 6 8 355 
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Slezská univerzita v Opavě 

Silesian University in Opava 

1991 3 4 766 

Technická univerzita v Liberci 

Technical University of Liberec 

1953 7 5 782 

Univerzita Hradec Králové 

University of Hradec Králové 

1992 4 6 195 

Univerzita Jana Evangelisty Purkyně v Ústí nad Labem 

Jan Evangelista Purkyně University in Ústí nad Labem 

1991 8 7 596 

Univerzita Karlova  [Praha] 

Charles University 

1348 17 45 955 

Univerzita Palackého v Olomouci 

Palacký University Olomouc 

(1577) 

1946 

8 19 623 

Univerzita Pardubice 

University of Pardubice 

1950 7 7 111 

Univerzita Tomáše Bati ve Zlíně 

Tomáš Baťa University in Zlín 

2001 6 8 657 

Veterinární a farmaceutická univerzita Brno 

University of Veterinary and Pharmaceutical Sciences Brno 

1918 3 2 863 

Vysoká škola báňská-Technická univerzita Ostrava 

VŠB-Technical University of Ostrava 

1849 7 12 688 

Vysoká škola ekonomická v Praze 

University of Economics in Prague 

1953 6 13 919 

Vysoká škola chemicko-technologická v Praze 

University of Chemistry and Technology, Prague 

1952 4 3 943 

Vysoká škola uměleckoprůmyslová v Praze 

Academy of Arts, Architecture and Design in Prague 

1885 *) 484 

Vysoké učení technické v Brně 

Brno University of Technology 

1899 8 18 728 

Západočeská univerzita v Plzni 

University of West Bohemia 

1991 9 10 722 

Vysoká škola polytechnická Jihlava 

College of Polytechnics Jihlava 

2004 **) 2 265 

Vysoká škola technická a ekonomická v Českých Budějovicích 

Institute of Technology and Business in České Budějovice 

2006 **) 3 615 
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Total  144 269 689 

 

 *) Not divided to faculties 

**) Non-university HEI, not divided to faculties 

Note. The total number of students is lower than the sum of number of students at individual HEIs due to fact that some 
students study at more than one HEI. 

Source: Ministry of Education, Youth and Sports                  

 

Table 2.1b. State Higher Education Institutions 

Name [City] 

 

Year of 

Foundation 

Number of 

Faculties 

Number 

of Students 

(2016) 

Univerzita obrany [Brno] 

University of Defence 

2004 3 1 746 

Policejní akademie České republiky v Praze 

Police Academy of the Czech Republic 

1992 2 2 196 

Total  5 3 942 

Source: University of Defence, Annual Report, 2016; Police Academy of the CR, Annual Report, 2016 

                            

Table 2.1c. Private higher education institutions 

Name Location State 
permission 

Fields of study Number 
of 

students 

Academia Rerum Civilium – Vysoká škola politických a 
sociálních věd, s.r.o.  

Kutná 
Hora  

2003 Political Science 174 

Akademie STING, o.p.s. 

Sting Academy 

Brno 2000 Finance. Taxation. Management 390 

AKCENT College, s.r.o. Praha 2008 English as a Foreign Language 
and Czech as a Foreign 
Language. 

81 

Anglo-americká vysoká škola, o.p.s. 

Anglo American University 

Praha 2001 Journalism, Humanities & Social 
Sciences, International Relations 
& Diplomacy, Business 
Administration, and Law.  

496 

ARCHIP, s.r.o. 

Architectural Institute in Prague 

Praha 2010 Architecture, Urbanism, Design 81 

ART & DESIGN INSTITUT, s.r.o. Praha 2013 Fine Arts 164 

Vysoká škola regionálního rozvoje a Bankovní institut - 
AMBIS, a.s. 

The College of Regional Development and Banking 
Institute – AMBIS 

Praha *) Management, Finance 2 377 
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CEVRO Institut, z.ú. 

  

Praha 

  

  

  

Law, Economics, Politics, 
Security 

  

701 

  

Evropský polytechnický institut, s.r.o. 

European Polytechnic Institute 

Kunovice 1999 Management and Marketing, 
Finance, Informatics and 
Computer Science 

173 

Filmová akademie Miroslava Ondříčka v Písku, o.p.s. 

Filma Academy of Miroslav Ondříček in Písek  

Písek 2003 Audiovisual Creation 133 

Metropolitní univerzita Praha, o.p.s. 

Metropolitan University Prague 

Praha 2001 Social Sciences 4 184 

Moravská vysoká škola Olomouc, o.p.s. 

Moravian Business College Olomouc 

Olomouc 2005 Economics and Management, 

Systems Engineering and 
Computer Science 

250 

NEWTON College, a.s. 

  

Brno, 
Praha 

  

2004 

  

Economics, Management 

  

982 

  

Pražská vysoká škola psychosociálních studií, s.r.o. 

Prague College of Psychosocial Studies 

Praha 2001 Social Work, Psychology 365 

Soukromá vysoká škola ekonomická Znojmo, s.r.o. 

Private College of Economic Studies 

Znojmo 2005 Accountancy and Business 
Financing, Marketing and 
Management, Economics of 
Public and Social Administration   

439 

ŠKODA AUTO Vysoká škola, o.p.s. 

Škoda Auto University 

Mladá 
Boleslav 

2000 Business Administration, 
Management 

1 068 

Unicorn College s.r.o. Praha 2006 Information Technologies,  

Economics and Management  

347 

Univesity of New York in Prague, s.r.o. Praha 2001 Business Administration, 
Finance, Psychology, 
Communication 

549 

Universita Jana Amose Komenského Praha, s.r.o. 

Jan Amos Komensky University Prague   

Praha 2001 Education 1 889 

Vysoká škola aplikované psychologie, s.r.o. 

College of Applied Psychology 

Terezín 2011 Personnel and intercultural 
management 

153 

Vysoká škola ekonomie a managementu, a.s. 

University of Econnomics and Management Prague 

Praha 2001 Business Economics, 
Communication and Human 
Resources, Marketing, 

Economics and Management 

1 979 

Vysoká škola evropských a regionálních studií, z.ú. 

College of European and Regional Studies 

České 
Budějovice 

2001 Security and Legal Activities, 

Management and marketing of 
services 

325 

Vysoká škola finanční a správní, a.s. 

University of Finance and Administration 

Praha 1999 Informatics, Economic Policy 
and Administration, Economics 
and Mangement, Legal 

3 755 
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Specialization  

Vysoká škola hotelová v Praze 8, s.r.o. 

Institut of Hospitality Managenment in Prague 

Praha 1999 Hospitality Management, Travel 
and Tourism, Marketing 

1 192 

Vysoká škola Karla Engliše v Brně, a.s. 

Karel Englis College 

Brno 2000 Economics and Law in Business, 
Security Law and Legalities in 
Public Administration 

382 

Vysoká škola kreativní komunikace, s.r.o. 

University of Creative Communication 

Praha 2015 Visual and literary art 221 

Vysoká škola logistiky, o.p.s. 

College of Logistics 

Přerov 2004 Logistics 739 

Vysoká škola mezinárodních a veřejných vztahů Praha, 
o.p.s. 

College of International and Public Relations Prague 

Praha 1999 European Study, Politology, 
International and Diplomatic 
Studies  

689 

Vysoká škola obchodní a hotelová, s.r.o. 

College of Business and Hotel Management 

Brno 2009 Gastronomy, Hotel, Tourism 265 

Vysoká škola obchodní v Praze, o.p.s. 

University College of Business  

Praha 2000 Tourism, Management, 
Transport 

2 206 

Vysoká škola podnikání a práva, a.s.  

College of Entrepreneurship and Law 

Praha *) Economics and Management, 

Business Law, Law in Public 
Administration 

1 369 

Vysoká škola realitní – Institut Franka Dysona, s.r.o. 

College Real Estate – Intitute of Frank Dyson  

Brno   Real estate, valuation of real 
estate 

0 

Vysoká škola sociálně správní, z.ú. 

College of Social and Administration Affairs 

Havířov 2007 Public Economics and 
Administration, Social Work 

281 

Vysoká škola zdravotnická, o.p.s. 

Medical College of Nursing 

Praha 2005 General Nursing, Midwifery, 
Radiological Assistant and 
Paramedic 

643 

Vysoká škola tělesné výchovy a sportu Palestra, s.r.o. 

College of Physical Education and Sport Palestra 

Praha 2004 Physical Education, Sport and 
Leisure Time Management.  

558 

Západomoravská vysoká škola Třebíč, o.p.s. 

Westmoravian College 

Třebíč 2003 Cultural and Historical Studies 7 

*) Merging of two HEIs in 2017 

**) Material for studio works excluded 

 

Table 2.1a presents a list of public HEIs: 24 of them are of university type, 2 of non-university type. 
The number of public HEIs is stable over the long term, the total number of their faculties increased 
from 122 in 2006 to 144 in 2018. More than 80 % of students study at public higher education 
institutions in the Czech Republic (see Chapter 6 Students). 

Two state HEIs are presented in Table 2.1b. Both schools provide education not only to members of 
the army or police, but also to civilian students. 
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The number of private HEIs has grown since 1999 quite fast and reached 46 in 2007. This number 
only slightly changed until 2015 (rare cases of merging two HEIs). However, there has been a decline 
in the number of students, leading to some private HEIs to suspend their activity or to merge with 
another school. In one case, accreditation was removed. From 2015, the number of private HEIs has 
fallen to the current number and the further decline is not ruled out. The current list is given in 
Figure 2.1c.  

Time development of students´ number is given in the chapter Students. 

HEIs can offer accredited Bachelor´s, Master´s and Doctoral degree programmes, in the three modes 
of study: on-site, distance or a combination of these (combined studies). They can also offer degree 
programmes in foreign languages. The mode of studies, as well as the language of instruction, is part 
of the accreditation decision (see chapter Quality Assurance). 

The Czech higher education system is not a binary system that distinguishes between professionally 
and academically oriented HEIs, as in some European countries. But as it was mentioned in the 
previous section, the Bachelor´s and Master´s degree programmes can have academic or 
professional profile.  

The Bachelor’s degree programmes have a standard length of studies of 3-4 years, with a work-load 
of 180 – 240 ECTS credits, and lead to the degree of “bakalář” (Bc.), in the area of the fine arts the 
degree “bakalář umění” (BcA.) .  

After graduating at Bachelor’s level, students can continue their studies in Master’s degree 
programmes. The standard length of studies of a Master’s degree programme is a minimum of one 
year (60 ECTS credits) and a maximum of three years (180 ECTS credits). In parallel there are still 
traditional non-structured (long) Master’s degree programmes, which do not follow on from a 
Bachelor’s programme. Traditional long Master’s degree programmes have a standard length ranging 
from a minimum of four years (240 ECTS credits) to a maximum of six years (360 ECTS credits). Long 
Master’s degree programmes are still offered in several study fields, e.g. medicine, veterinary 
medicine, pharmacy, law and in some other exceptions. Both long and short Master’s degree 
programmes lead to a same degree. Graduates of Master’s degree programmes are awarded the 
following academic degrees: 

 “inženýr” (Ing.) in the fields of economics, technical sciences and technologies, agriculture 
and forestry and in military fields of study; 

 “inženýr architekt” (Ing. arch.) in the field of architecture; 
 “doktor medicíny” (MUDr.) in the field of general medicine; 
 “doktor zubního lékařství” (MDDr.)” in the field of dental medicine; 
 “doktor veterinární medicíny” (MVDr.) in the field of veterinary medicine and veterinary 

hygiene; 
 “magistr umění” (MgA) in the area of the fine arts; 
 “magistr” (Mgr.) in other fields of study. 

Doctoral degree programmes have a standard length of studies of 3-4 years. Admission to a Doctoral 
programme is conditional on completion of a Master’s degree programme. Doctoral programmes are 
aimed at scientific research and independent creative activities in the area of research or 
development, or independent theoretical and creative activities in the area of the fine arts. The 
studies are completed by the state Doctoral examination, which includes the presentation and 
defence of a Doctoral thesis. The thesis must contain original and published results, or results 
accepted for publication. Doctoral candidates have the status of students, irrespective of the mode 
of study.  Graduates of Doctoral degree programmes are awarded the degree of “doktor” (i.e. 
“doctor”, abbreviated as “Ph.D.”, used afer the name). Doctoral degree programmes are delivered by 
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all HEIs of university type. Some universities express the work load in terms of ECTS credits, but most 
do not. 

Holders of the academic degree of “Magistr” are entitled to take an advanced Master’s (“rigorózní”) 
state examination in the same field of study and defend an advanced Master’s (“rigorózní”) thesis. 
Those who pass the advanced Master’s (“rigorózní”) state examination are awarded the following 
academic degrees (with abbreviation used in front of the name):  

 “doktor práv” (JUDr.) in the field of law;  
 “doktor filozofie” (PhDr.) in the area of the humanities, teacher education and the social 

sciences;  
 “doktor přírodních věd” (RNDr.) in the area of the natural sciences;  
 “doktor farmacie” (PharmDr.) in the field of pharmacy;  
 “licenciát teologie” (ThLic.) or “doktor theologie” (ThDr.) in the field of theology. 

The opening of several new HEIs in various regions in the early 1990s had a positive impact on the 
regional distribution of HEIs. In addition to the traditional university centers of Prague and Brno, 
there are now public HEIs in all regions, with the exception of the Karlovy Vary region and the Central 
Bohemian Region (which, however, extends around Prague). 

To complete the picture of the Czech system, mention should be made here of the tertiary 
professional schools. These institutions provide professional-oriented post-secondary education, 
mostly of 3 years duration (in health programmes, the education lasts 3.5 years). These institutions 
have stable number of about 30 000 students. They cooperate closely with employers, and a 
practical placement is part of the studies. The graduates are awarded the “Diploma Specialist” (DiS). 
This diploma is recognized as a tertiary degree, academically lower than the Bachelor’s degree. 
Professionally, some of these degrees are given equal recognition to a Bachelor’s degree, e.g. in 
health professions covered by the EU directive. There are numerous professional schools (about 170 
institutions), but most have a relatively low number of students. Some cooperate closely with HEIs 
and provide Bachelor’s degree programmes under the auspices of an HEI.  
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Quality a ssura nce  

Basic reasons for quality assurance in higher education 

Improving the quality of higher education has been one of the top priorities in the development of 
higher education systems in many countries around the world for the last several decades. 

The main reasons for emphasizing quality in this educational sector are the gradually increasing 
numbers of higher education students (including adult students), the diversity of study programmes 
offered by HEIs with different profiles, and the increasing demands of the state on the responsibility 
of HEIs due to their traditional autonomy and claims for  public funding. Other factors have 
contributed to the need for quality assurance in higher education: the decentralization of decision-
making processes, the internationalization of higher education (including the recognition of 
qualifications/parts of studies), and the need for higher education to be relevant to the current 
situation on the labour market (including cooperation with industry). Another important factor 
involves the needs and motivations of HEI employees: academic workers and HEI managers desire to 
work under stable, transparent conditions with defined goals and competencies and to gain 
satisfaction from their work and their interactions with colleagues (Šebková, Munsterová, 2005; 
Santiago et al., 2008). 

Thus, the quality of higher education is an ambiguous, complex concept in different contexts and at 
different organizational levels. From a conceptual point of view, the quality of higher education can 
be defined in terms of excellence, steady growth, threshold standards, transformation, or suitability 
for purpose. In continental Europe (and the USA), the idea that meeting the threshold standard of 
accreditation, whether of institutions or programmes, means quality has been implemented in 
practice. To its advantage, accreditation is an easily comprehensible concept, and hence it is 
relatively easy to implement. It makes HEIs bear responsibility for the services they provide and thus 
eliminates low-quality (“sub-minimal”) higher education providers. The major disadvantage of using 
accreditation as an indicator of quality assurance is its prevailing input orientation, as well as the 
risks of bureaucratization and formalization it poses. In Central European countries, including the 
Czech Republic, quality assurance was implemented as an obligatory tool administered by state-
established accreditation agencies (Šebková, 2009).  

The second most frequent approach to quality assurance used in practice is “suitability for purpose”. 
This approach applies especially to internal/institutional quality assurance processes focused 
primarily on improving an HEI’s activities. These are formative processes, typically using facilitating 
administration structures, qualitative indicators, and peer review. Identifying strengths and 
weaknesses and receiving peer recommendations are usually their main outputs.  

The importance and value of quality assurance in higher education in Europe, as well as in other 
parts of the world, has been confirmed by the Bologna Process, which was established in 1998 and 
quality issues elaborated in ministerial documents, beginning with the 1999 Bologna Declaration 
(Joint Declaration of Ministers of Education, 1999). Drafting the Standards and Guidelines for Quality 
Assurance in the European Higher Education Area (ESG) were the core tasks of the Bologna Process 
in the early 2000s. The first version of the ESG was adopted by European education ministers in 
2005, followed by a revised version ten years later (ESG, 2015). The gradual implementation of the 
ESG and the establishment of the European Register of Quality Assurance Agencies (EQAR) were 
prioritized in ministerial communiqués in following years, while assuring quality in line with the ESG 
was one of the three main priorities of the ministerial communiqué adopted in Paris in May 2018 
(Paris Communiqué, 2018). 

 

Experience from the past years 

In the Czech Republic, the accreditation of degree programmes was introduced by the – Act 
No.111/1998 Coll., on Higher Education Institutions (hereinafter the “Act”)  after the formative, post-
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revolutionary period of the 1990s. This act also established the competencies and powers of the 
Accreditation Commission (AC), the agency responsible for quality assurance. HEIs could offer degree 
programmes and award academic titles only if the programmes were accredited by the Ministry of 
Education, Youth, and Sport (MEYS). MEYS was bound to the expert opinion of the AC; if the AC’s 
opinion was negative, accreditation should not be awarded. The accreditation process also applied 
equally to habilitation procedures and procedures for the appointment of professors. In addition to 
its accreditation work, the AC also evaluated activities that had been accredited and expressed its 
views on proposals for the establishment of private HEIs (which was linked to the accreditation of at 
least one degree programme) and on the establishment, merger, and division of HEI faculties. 
According to available analyses, between 1999 and 2009 the success rate for getting a degree 
programme accredited was 93 % (this figure includes the reaccreditation of programmes whose 
original accreditation had expired; Kohoutek, 2011). The AC’s annual reports summarized the overall 
number of expert opinions related to all types of applications for accreditation and described the 
results of its other work (opinions on granting state approval to private HEIs, opinions on applications 
for the establishment of faculties, etc.). The number of expert opinions on all types of applications 
for accreditation issued annually ranged from about 1,000 to almost 2,500. It is clear that the 
workload of the AC and its working commissions was enormous, and it was complemented by the 
workload of the MEYS.      

The mentioned act required HEIs to carry out periodic internal evaluations of their activities and to 
publish the results. This simply formulated duty left HEIs a great deal of freedom in how to create 
internal evaluation systems and in how to use the evaluation results. The obligation to disclose 
evaluation results differed from common international practice, in which the results of internal 
evaluations are the property of HEIs, which, at their own discretion, may or may not publish them 
(Santiago, 2008; EUA, 2010).  

 
A new quality assurance system 

Ensuring the quality of all activities conducted by Czech HEIs is one of the basic priorities of strategic 
and conceptual materials produced both at the national level and within HEIs themselves. Such 
documents include the Strategic Plan for the Scholarly, Scientific, Research, Development and 
Innovation, Artistic and Other Creative Activities of Higher Education Institutions for 2016–2020, 
elaborated and updated yearly by MEYS, which is also discussed in other chapters of this 
publication. This document reflects national as well as international experience with quality 
assurance and higher education development, and among other things, emphasizes the quality 
of higher education as a crucial and permanent priority (as expressed in the Bologna Process, 
European Commission documents such as the Europe 2020 strategy, the Education and Training 
2020 framework, OECD documents and publications including the “Country Note for the Czech 
Republic” produced by OECD experts for the Czech government  in 2006, findings and 
recommendations of national individual projects supported by Structural Funds, etc.). We can quote 
from the strategic plan’s first priority related to quality assurance: HE institutions will play a crucial 
role in ensuring the quality of their activities... They will set and adhere to high quality standards in 
all their activities, including the requirements for the quality of creative outputs and for knowledge, 
skills and competencies of the graduates of study programmes (MEYS, 2015).                                                                                                                                   

A relatively large amendment to the Act came into force in September 2016 after a long-lasting 
debate between the academic community, the government, and other stakeholders.  

The explanatory memorandum to the amendment states that the quality assurance model based on 
the accreditation of individual degree programs caused unreasonable administrative burdens for all 
participating institutions – HEIs, the AC, and MEYS (Vládní návrh-Zákon [včetně důvodové zprávy], 
2015). Thus, the amendment specified two objectives:  
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(a) to modify the rules for the accreditation of degree programmes and to introduce institutional 
accreditation that makes the system more efficient, and (b) to adjust the status and competencies of 
the National Accreditation Bureau  and to define its relationship to the government and MEYS. 

The amendment also aimed to modify internal quality assurance systems, because well-functioning 
systems were a condition for being granted institutional accreditation. 

As a result, the amendment of 2016 (hereinafter the “Amended Act”) retained some provisions of 
the earlier act that had a positive effect but also introduced substantive changes as explained 
further.   

The National Accreditation Bureau (NAB) was established by the Amended Act. The executive body 
of the NAB is the Accreditation Bureau Board (ABB) consisting of fifteen government-appointed 
members, drawn from educational and research institutions, professional associations, central state 
administration offices, and other important entities; it also includes students. The Amended Act 
stipulates in detail the procedures for appointing and dismissing ABB members.  

Two other important NAB bodies were also established pursuant to the Amended Act. The Appeals 
Committee of the NAB, composed of acknowledged persons possessing law degrees, rules in cases 
where the ABB’s decision has been appealed. Evaluation committees are the NAB’s advisory bodies. 
They are set up by the NAB chairperson and consist of members selected from the Pool of 
Evaluators. The composition of evaluation committees and the rules of their work, the rules for 
selecting experts for the Pool of Evaluators, and the required data for this pool are laid down by the 
Amended Act. An extract from the list of evaluators (including names, academic degrees/titles, 
occupations/specializations) is published on the MEYS and NAB websites. 

NAB members as well as members of the Appeals Committee, the evaluation committees, and the 
Pool of Evaluators are independent in their decision-making. MEYS provides material, administrative, 
and financial support for the NAB. The Office of the NAB, a division within MEYS, provides the NAB 
with professional, organizational, and technical support.    

Pursuant to Section 83 of the Amended Act, the NAB has the following rights and responsibilities:  

1. To make decisions on institutional accreditation and on the accreditation of degree 
programmes  

2. To make decisions on the accreditation of habilitation procedures and procedures for 
appointing professors  

3. To perform external evaluations of the teaching, creative, and related activities of HEIs  
4. To decide on corrective measures where there are deficiencies in the implementation of 

accredited activities 
5. To issue opinions on granting state approval to a legal entity for authorization to act as a 

private HEI  
6. To provide MEYS, upon request, with assistance in assessing the compliance of a non-

European HEI or a branch of such a HEI with the conditions for providing higher education 
set by the Amended Act  

7. To assess matters related to higher education submitted by MEYS and to issue an opinion on 
them 

8. To produce annual reports of its activities and to conduct other activities prescribed by the 
Amended Act  

The NAB has some important powers and responsibilities that its predecessor, the AC, did not. They 
can be summarized as follows: 
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 The NAB has the right to decide on the granting (or not) of accreditation related to any 
activity mentioned above in points 1 and 2. (In the past, the former AC issued an expert 
opinion, but MEYS had the right to decide on granting accreditation.)  

 In addition to applying for accreditation of degree programmes, which was the procedure 
established by previous legislation (according to which degree programmes had to be 
accredited), an HEI can apply for institutional accreditation valid for one or more fields of 
study. Institutional accreditation authorizes an HEI to create and implement certain types of 
degree programmes (bachelor’s, master’s, doctoral) in the relevant field of study 
(Government Regulation No. 274/2016, Coll.). The institutional accreditation procedure is 
very demanding. An HEI should demonstrate the ability to meet all required conditions 
stipulated by the Amended Act and detailed in standards for accreditation established in 
Government Regulation No. 274/2016 Coll. Institutional accreditation is granted for a period 
of ten years (although as stipulated by Section 81b of the Amended Act a shorter 
accreditation period may granted if any shortcomings are determined); while accreditation is 
still valid, an HEI can apply for an extension. Solutions to potential problems and resolutions 
for specific situations are also prescribed by the Amended Act.  

 The Amended Act newly establishes two profiles for degree programmes: academic- and 
professional-track programmes. The accreditation standards for each of the two profiles 
differ. As mentioned above the general standards applicable to both profiles are described 
by the Amended Act, whereas details are set by th e Government Regulation.  

 As a part of the application for both programme and institutional accreditation, an HEI is 
required to submit a self-evaluation report that describes and evaluates the fulfilment of the 
requirements arising from the relevant standards. In the case of an application for 
institutional accreditation, an HEI must also present evidence that the financial and material 
support of all activities, including HEI development, will be ensured.   

 A completely new situation has arisen in the area of internal quality assurance, which is 
primarily a result of the introduction of institutional accreditation. The intention is to 
encourage HEIs to build well-functioning internal quality assurance systems that will ensure 
the quality of all activities offered and the quality of the degree programmes to be created 
and implemented by HEIs after being granted institutional accreditation. The Amended Act 
requires an HEI to establish and maintain an internal quality assurance system, but, unlike in 
the past, this system must be complemented by a mission and strategy clearly defined by the 
HEI; by defined responsibilities of staff and internal authorities involved in the system’s 
operation; by financial, personal, and information resources for educational activities and 
other related activities; and by cooperation with external partners. It also requires an HEI to 
develop standards and procedures for internal evaluation, corrective and preventive 
measures, and improvement measures, and to process and store internal documents and 
records related to quality assurance. In the framework of internal quality evaluation, it is 
necessary, in accordance with the Amended Act, to apply the established standards and 
procedures, and to regularly (at least once every five years) produce a report on the internal 
evaluation describing achieved outputs and measures implemented to limit and remove 
potential deficiencies. This report should be updated annually and made available to the 
bodies of the HEI and its components, the NAB, and MEYS. 

 In connection with the changes related to internal quality assurance, the Amended Act 
introduces a new type of official academic body, the internal evaluation board (IEB). The 
IEB’s authority can be executed by the scientific board of an HEI that does not have 
institutional accreditation. IEB members are appointed by the rector based on the procedure 
laid out in the Amended Act. The Amended Act also establishes the IEB’s rights and 
responsibilities as follows:   
- Approving draft rules for the internal quality assurance system; 
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- Managing the internal quality evaluation of all HEI activities; 
- Writing a report on the internal quality evaluation (see above); 
- Keeping records related to the internal quality evaluation of all the HEI activities; 
- Performing other activities to the extent stipulated by the HEI’s Statute. 

 In private HEIs, the role of the IEB is filled by a body that is established in accordance with 
the HEI’s legal form, or a body whose competencies correspond with the scientific boards of 
public HEIs.  

 The NAB is responsible for assisting MEYS in assessing studies offered by foreign non-
European HEIs or their branches operating in the Czech Republic. Until 2017 the operation of 
such HEIs in the Czech Republic was unregulated and not subject to state supervision. 

 In contrast with the permanent working groups of the former AC, the NAB’s evaluation 
committees are set up ad hoc to prepare the background documents for individual 
accreditation applications and for individual external evaluations of HEIs; one committee 
member must be a student. The NAB’s statute  describes in detail the composition of 
evaluation committees and their work.   

 Another new change is the introduction of evaluator training. Training is organized by the 
NAB (a PowerPoint presentation is available on the NAB website), including special training 
focused on student evaluators, supplemented by publicly available guidelines and 
conceptual materials.  

 

Experience with the new quality assurance system 

As mentioned above, the new changes to quality assurance in Czech higher education introduced by 
the Amended Act went into effect in September 2016, which means that so far only limited 
experience has been gained 

Degree programme accreditations granted by the former AC have already expired or will do so soon. 
Preparation for re-accreditation has been one of the most important, and burdensome, tasks of the 
NAB since its founding. 

The NAB’s basic working processes were established and its activities fully started in 2017. In 
response to the Amended Act, the Recommended Practices for the Development of Degree 
Programmes handbook, and a number of another guidelines were prepared in accordance with NAB 
statute. Several internal NAB regulations, including a code of ethics, were also finalized. The Pool of 
Evaluators was created based on a call for applications, and the NAB subsequently trained the 
selected evaluators (by the end of 2017 the pool contained 1,191 evaluators, who were offered 
eighteen training sessions; a series of special training courses was  organized for students). The 
majority of applications for degree programme accreditation that were not within the competence of 
MEYS after the Amended Act came into force were settled by the NAB in 2017; the remaining 
applications were dealt with in 2018. In 2017, the NAB received three applications for institutional 
accreditation, 163 applications for degree programme accreditation, and seven applications for 
accreditation of habilitation and appointment procedures. It also carried out other activities falling 
within its scope, that is, providing opinions on granting permission to establish private HEIs and on 
granting authorization to operate as a non-European foreign HEI or its affiliate. 

Some applications for institutional accreditation have already been approved and accreditations 
awarded. Others are currently (2018) under evaluation. Applicant HEIs have established their IEBs to 
comply with the Amended Act and have developed self-evaluation reports that undoubtedly 
contribute to improving knowledge about their own activities; very interesting ideas were used to 
establish or innovate internal quality assurance systems. The obligation to produce a report on the 
internal evaluation process (at least once every five years with annual updates), even if it is not made 
public (see above), will improve information about the quality of higher education.   
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A current subject of discussion is whether and how to process the experiences and problems that 
have emerged from the new quality assurance rules and from the assessment of already submitted 
applications for accreditation and how to  widen the knowledge gained from them to all higher 
education institutions.  

 

Trends 

The changes introduced by the Amended Act should not be considered just strict, difficult-to-meet 
requirements. If wisely implemented, they will improve the quality of higher education. The trend in 
internal quality assurance is to develop functional systems as required by the Amended Act and by 
national accreditation standards. These systems should be developed in line with the fact that quality 
assurance at the institutional level is primarily the responsibility of each individual HEI, as specified 
by the European University Association (EUA, 2010) and similarly by MEYS (see above).  

Higher education quality is still one of the key priorities of the Bologna Process, and the Paris 
Communiqué suggests that inside the European Higher Education Area (EHEA), quality assurance is in 
compliance with the ESG. Thus, the trend at both the institutional and national levels should be to 
consider the ESG seriously and to implement these standards to meet the needs of the Czech higher 
education system.  
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Governa nce and funding  

Governance at the System Level 

The distribution of competencies and responsibilities among particular state bodies on one side, and 
HEIs on the other one, has become relatively stable throughout the entire period since the Higher 
Education Act adopted of 1998 entered into force. The higher education system was regulated by the 
Act, which has demarcated the ministerial competencies and has “moved the system from a full 
institutional focus to a more mixed and balanced state-institution-market focus” (File, 
Goedegebuure, 2003). 

In reality, the steering tools at the central level applied to public HEIs are basically indirect. For 
implementing the strategic goals and for developing higher education (system steering), the MEYS 
has had the important tool which has been the distribution of financial resources from the state 
budget to the HEIs (primarily public, but exceptionally even to private ones). The second important 
tool was quality assurance through the awarding or withholding of accreditation (degree 
programmes, habilitation procedure and procedure for appointing professors were subject to 
obligatory accreditation). If a degree program was not accredited, the students could not be 
admitted and therefore the part of the state budget that corresponded to the potential number of 
students in the given study programme was not allocated. This principle of the financial sources 
allocated has been valid into current time, with various modifications as in more details described in 
the last part of this Chapter. The principle of compulsory accreditation is also still in power, while the 
significant change brought the amendment of the Act of 1998 valid from September 2016. The 
change means, that the decision to grant accreditation based on the expert opinion of the former 
Accreditation Commission is no longer the right of the MEYS, but of the newly established National 
Accreditation Bureau (details related the news in the area of quality assurance can be found in the 
Chapter 3). 

As concerns the private HEIs, the interventions of the state are limited to quality assurance, 
(including state permission as a necessary condition for establishing a private HEI – see also Chapter 
3), unless state financing is involved, which at present occurs only very rarely. State HEIs are subject 
to the same accreditation rules that are valid for public ones. 

The important and powerful “buffer body” between the Ministry and the HEIs is composed of 
representatives of the academic community. It comprises two parts. The first, the Czech Rectors’ 
Conference, composed of the rectors of all public, state and private HEIs, exists in a more or less 
similar form in most European countries, while the second, the Council of HEIs, serves as an 
expression of democratic principles at the national level, and also as a means of protecting them. The 
Council of HEIs is composed of representatives of the Academic Senates of public HEIs and the 
Academic Senates of their faculties (for more detail, see the internal governance of HEIs).  In 
addition, there are representatives nominated by private HEIs (though they mostly do not have a 
body equivalent to an academic senate). It is worth pointing out here the importance of the 
Students’ Chamber of the Council of HEIs, which enables students to have an influence on strategic 
issues at the national level. After long-term experience, the required consultations on important 
measures undertaken by the state administration with the representatives of the academic 
community have come to be viewed as a useful necessity, rather than as a legal obligation. 

 

Governance at Institutional Level (HEIs) 

The governing bodies at public and state HEIs, their nature, composition, methods of operation, 
rights and duties are defined by the Act.  

Last amendment of the Act confirmed all autonomous academic bodies of a public HEI from the past 
time period but it slightly changed or redistributed their competences and added one new academic 
body with rights and responsibilities in the area of quality assurance.  



28 

 

The Rector of a public HEI is formally in chargé of the whole institution, he/she acts and decides in its 
name; however, the Act grants a number of fundamental decision-making powers to the institutional 
autonomous academic official bodies - the Academic Senate, the Scientific or Artistic Board and 
Academic Board at non-university HEIs, the Internal Evaluation Board (if established), and the 
Disciplinary Committee and to the another official body which is the Board of Trustees.  

The Academic Senate of a public HEI is its autonomous representative academic body, composed of 
the members from among the academic community of the relevant HEI elected by secret ballot. At 
least one third and at most one-half of its members must be students. The Academic Senate 
approves the strategic plan for the educational and creative activities of the HEI, the institutional 
budget, the annual report on activities and on financial management, internal regulations of the 
institution and their parts, the establishment (or closure, merging or division) of parts of the HEI, and 
it votes on proposals to nominate (and dismiss) the Rector. Newly the Senate approves the report on 
the internal evaluation of quality of the educational and creative activities presented by the Rector.   
There is a number of important matters on which the Senate express its view, among them the 
intention of the Rector to nominate (dismiss) the Vice-Rector(s), the legal transaction that need the 
consent of the Board of Trustees and on the suggestions and standpoints of the Board of Trustees 
listed by the Act.  

Another governing body is the Scientific (Artistic) Board or Academic Board of non-university HEI 
chaired by the Rector. The Scientific Board is composed of acknowledged personalities in the fields of 
study and research offered by the HEI, at least one-third of them are members from outside the 
given HEI. The important responsibilities which continue from the previous time period lie namely in 
the procedures of habilitation and the professors’ appointment. The Scientific Board newly discusses. 
on the rector´s proposal the institutional Strategy Plan and, also newly, approves the matters related 
the accreditation, i.e. plans/intentions to submit the application for any type of accreditation 
(programme, institutional, procedures for habilitation and professors’ appointment). Another new 
important role of the Scientific Board is connected with news related the internal quality assurance 
system (more see in the Chapter 3). The Scientific Board, in accordance with the Act is newly 
required to discuss the proposal of internal quality assurance system’s rules, the Rector’s intention to 
appoint (dismiss) the members of the Internal Evaluation Board, if it is established, and to discuss the 
proposal of the report on internal quality assurance including its annual additions before its 
submission to the Academic Senate. The Scientific Board takes over the competence of the Internal 
Evaluation Board, if it is not established.  

The third body of a public HEI is the Board of Trustees, introduced by the Act of 1998. The members 
of the Board of Trustees (all from outside the HEI) are appointed by the minister after discussion with 
the Rector (Šebková et al, 2006).  The primary reason for including this new (at that time) body was 
the transfer of state property to the ownership of the individual HEIs. The Board of Trustees was 
expected to ensure proper use and maintenance of the obtained assets. Another important reason 
for its creation was to support the involvement of external ideas into HEIs, and vice versa. Therefore, 
it was invited to expresses its standpoint on all important activities provided by the HEI. Unlike the 
original competencies, when the Board’s decision-making power has only been established in 
matters of property, it newly approves the institutional budget and its mid-term outlook, and the 
institution’s Strategic plan, in both cases after the approval of the Academic Senate. It discusses the 
report on the internal quality assurance submitted by the Rector, and the annual report on the HEI’s 
activities and on its financial management, again after the approval by the Senate. Similarly as in the 
past the Board is expected to expresses its views on other matters which have been submitted by the 
Rector; to offer its suggestions and to formulate its views with regard to the activities of the public 
HEI and to make them public on the institution‘s website. 

The HEI wishing to obtain the institutional accreditation establishes an Internal Evaluation Board.  At 
a public HEI that does not have the institutional accreditation, the activities of the Internal Evaluation 
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Board may exercise its Scientific Board. The Rector is Chair and he/she appoints the Vice-Chair and 
other members of the Internal Evaluation Board based on details of their selection given by the Act. 
The exception creates the Chair of the Academic Senate who should be the always the Board’s 
member in accordance with the Act. Another obligation is that one student of a given HEI should be 
the member of the Board.   

The tasks and responsibilities of the Internal Evaluation Board are as follows:  

 To approve the proposal of rules of the internal quality assurance system  
 To manage the internal quality evaluation of all institutional activities (teaching and 

learning, creative activities, other activities (institutional third role) 
 To processes the report of the internal evaluation of the quality including their annual 

supplements 
 To maintains continuously records regarding the internal evaluation of the quality of all 

institutional activities  
 To execute other activities within the scope given by the institutional Statute.       

More details can be found in Chapter 3.  

The Disciplinary Committee of a public HEI considers the disciplinary problems of those students who 
are not enrolled at any of its faculties. The proposals how to solve the found offense a breach of a 
law or other rules are presented to the Rector. If all students are enrolled at faculties, the 
Disciplinary Committee at the institutional level is not established. 

Detailed descriptions and the working methods of all official bodies are set out in the internal 
regulations of the HEIs, which must be registered at the MEYS (MEYS has the expertise to decide 
whether or not they are at compliance with the Act and other legal regulations) (Šebková et al., 
2006). 

The governance of the faculties of public HEIs is to a large extent similar to the governance at 
institutional level; they have no Board of Trustees and also the Internal Evaluation Board is 
established only at the institutional level.  

In the case of private HEIs, their internal structure and their internal governance are not regulated by 
the Act. This means that the institution has the right to manage the governing matters on its own, in 
accordance with its legal form. As the Internal Evaluation Board is concerned, its role is held by an 
authority, the competencies of which correspond to those of Scientific Board of public HEI (see also 
Chapter 3).  

Public and private HEIs have their own internal salary regulations, which are not subject to any state 
limitations.  

Each HEI is obliged by the Act to prepare its Strategic Plan for the Scholarly, Scientific, Research, 
Development and Innovation, Artistic and Other Creative Activities and its annual updates (Plans 
for the strategic plan implementation), to discuss the Strategic Plan with the MEYS representatives 
and to make it public. The Strategic Plans are prepared on the highest level of the institutional 
governance and submitted by the Rector to all institutional bodies for discussion and/or approval as 
explained above. As the response to this Plan and mainly to its annual updates concerns, each HEI 
should prepare an annual report on its activities and an annual report on its financial management, 
present these documents to MEYS and make them public. The publicity obligation reflects a belief in 
the importance and effectiveness of public accountability of HEIs. There are no substantial changes 
with respect to the obligation to process the mentioned documents comparing with the past time 
period. On the other hand, the recommended structure of the annual report (from the MEYS level) 
has been changed so that it can respond to the objectives and tasks set out in the institutional 
Strategic Plan and thus to show clearly the extent to which the goals were met.  
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The requirement to prepare and publish an annual report on the activities concerns also private HEIs. 
However, a report on financial management is required only if a private HEI is in receipt of a state 
subsidy (which so far has occurred only in exceptional cases). State HEIs are financed by the Ministry 
of Defence and the Ministry of Interior, which can thus promote their own priorities. 

 

Funding of Higher Education Institutions 

Major changes in financing were introduced in 1990 after the return of academic freedom to 
universities and the establishment of new public higher education institutions.  

Other fundamental changes were introduced by the adoption of the Act in 1998, which was based on 
experience with the 1990 Act. All these changes have been reflected in long-term plans and their 
yearly innovations as well as in funding rules. As has been said, the budget of universities is an 
essential tool for their indirect management in pursuit of the “Long Term Strategy Plan” after the 
new Amendment to the Act of 2017 renamed the term on “Strategy Plan of development of HEIs”, 
which also includes a financial outlook for two years ahead. 

 

Public Higher Education Institutions (HEIs) 

The basic part of the budget of public HEIs is composed of a state subsidy. Its distribution serves as a 
main tool for their steering but at the same time HEIs are expected to diversify their financial 
sources, and gain other funding from supplementary activities (see Figure 4.1). 
 

Figure 4.1 Flow of money in public HEIs 

 
Note. “M of EYS”: Ministry of Education, Youth and Sports; “other M”: other ministries 
 

The funds for educational activities are provided to the public HEIs on the basis of the "Rules for the 
provision of subsidies and grants to public higher education institutions” (Rules) by the Ministry of 
Education, Youth and Sports", based on Act No. 111/1998 Coll., on Higher Education Institutions. 

Under these rules, a public HEI is entitled to: 

 Contribution from the state budget to educational and scientific and research, development 
and innovation, artistic or other creative activity 

 Subsidy from the state budget for the development of public HEI 
 Subsidy in particular for accommodation and boarding of students. 
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The public HEIs can carry out supplementary activities subject to payment and related to their main 
(educational, scientific, research, developmental, artistic or other creative) activities. Revenues from 
supplementary activities, any gifts, donations and bequests provide financial resources that have to 
go towards additional funding of their main and supplementary activities. The total share of extra-
budgetary revenues varies greatly among HEIs. Generally, the proportion of total extra-budgetary 
revenues is still increasing.  

There are several universal sources of these revenues: 

Study-related fees:  Higher education provided by public HEIs is in general free of charge. The 
HEIs cannot collect tuition fees from students in regular study programmes offered in the 
Czech language if they are completed within the standard duration plus one year. They can, 
however, charge what are referred to as study-related fees. These include fees for studies 
taught in a foreign language (the cost of which is not limited by the Act), fees for an 
extension of the standard duration plus one year of studies, previous fees for studies in a 
second degree programme at the same level was abolished by the latest amendment to the 
Higher Education Act (from 2017). 

Revenues from services for students: revenues from accommodation, catering and other services 
for students (including revenues from the publication and sale of study materials) form an 
important part of the revenues of public HEIs.  

Other incomes from livelong educational activities: HEIs may provide, either free of charge or 
subject to payment, participant of these studies have not status of students. Lifelong learning 
programmes within the framework of their educational activities and under certain 
conditions inclusive of their regular degree programmes. 

Revenues from property. HEIs own the “assets needed to provide activities within their primary 
objectives” (Act: 1998). The main source of these revenues is from renting land and property. 
Different institutions have very different opportunities to raise this type of revenue. How 
they use their assets is limited by the Act and supervised by the Board of Trustees, as 
mentioned in previous Sections.  

Revenues from R & D activities and services carried out on a commercial basis (not supported 
from public sources).   

The budget of public HEI must not be drawn up such that it foresees a deficit. A public HEI creates 
the budget for the calendar year and also defines the medium-term outlook of the budget for at least 
the two following years. 

To private HEIs public funds are provided only to a very limited extent in the form of grants for 
narrowly defined activities in previous time defined in the Rules, currently under Section 40 of the 
Higher Education Act. The rules do not apply to the provision of grants to HEIs and other entities for 
research and development pursuant to Act No. 130/2002 Coll., on support of research, experimental 
development and innovation from public funds.  

 
 

Mechanisms for allocating the state subsidy 

The Act explicitly states that the state subsidy of public HEIs is dependent on the types and financial 
requirements of their accredited degree programmes and lifelong learning programmes, the number 
of students, and the results achieved in educational, scientific, research, developmental, artistic or 
other creative activity and their demands. The mechanisms for distributing the state subsidy to the 
HEIs are based on mutual agreement between the Representative Commission and the Ministry; the 
details of the mechanisms, and modifications to it, are discussed annually. The Representative 
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Commission is composed of representatives of the Czech Rectors' Conference, the Council of Higher 
Education Institutions, the HEIs Registrars, and a representative of the labour union.   

Depending on the analysis of the impact of the budget in the past period on the fulfilment of the 
long-term plan of development, and at present (from year 2017) the Strategic Plan for the 
development of higher education and the rules for budgeting the HEIs are modified.  

The total state subsidy for a particular institution is based primarily on its teaching and research 
performance.  

a) Funding of teaching activities 

The main portion of the grant for teaching activities (about 80 %) is based on a performance formula 
(it is expected that this will remain the major for several years), and the smaller portion is based on 
“contracts” emerging from long-term plans of the Ministry and particular HEIs. This latter part is 
allocated according to other (not formula-based) rules but to support some of the activities 
contained in their strategic plans that are in line with the Ministry's preferences The composition of 
the total grant for teaching is shown in the Table 4.1. 

The rules for the provision of grants and subsidies to public higher education institutions are updated 
annually on the basis of the Strategic Plan for the Development of Higher Education and its annual 
updates prepared by the Ministry. 

Since 2017, a new budget structure has been adopted, consisting of four budget headings: 

Budget Title I (RO I): the institutional part of the budget (“block grants”) 
Budgetary Title II (RO II): social issues of students 
Budget Title III (RO III): development of higher education institutions 
Budget c V (RO IV): international cooperation and others 

 

Table 4.1 Budget Titles and their structure, mil. CZK, 2010 – 2017 

  2010 2011 2012 2013 2014 2015 2016 2017 2018 

RO I 17391 16599 15478 15904 15993 16112 15426 16186 18186 

RO II 2332 2284 2126 2200 2172 2095 2005 1949 2343 

RO III 1466 1403 1262 1201 1152 1150 1150 1150 1185 

RO IV 426 402 442 504 591 476 512 860 1115 

Total 21615 20687 19309 19809 19907 19833 19093 20145 22829 

Table 4.2 Budget Titles and their structure, in % 

  2010 2011 2012 2013 2014 2015 2016 2017 2018 

RO I 80,5 80,2 80,2 80,3 80,3 81,2 80,8 80,3 79,7 

RO II 10,8 11,0 11,0 11,1 10,9 10,6 10,5 9,7 10,3 

RO III 6,8 6,8 6,5 6,1 5,8 5,8 6,0 5,7 5,2 

RO IV 2,0 1,9 2,3 2,5 3,0 2,4 2,7 4,3 4,9 

Total 100,0 100,0 100,0 100,0 100,0 100,0 100,0 100,0 100,0 

RO I = Budget Title I - the institutional part of the budget (“block grants”) 
RO II = Budgetary Title II - social issues of students 
RO III = Budget Title III - development of higher education institutions 
RO IV = Budget c V - international cooperation and others 
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Content of different budget titles varied according to the Long Term Plan preference structure in 
individual years. In the institutional part of budget (RO I) at the beginning of its implementation in 
2010 there were four indicators related to A) study programs and B 1) number of students, B 2) 
bonuses for graduates, C) other criteria. Over time, the content of the pointers has changed. Only 
two indicators were introduced since 2016: A) study programs and number of students and B) 
indicator “K” (formerly B3) - quality and performance indicators.  

The contents of the RO II, RO III and RO IV have remained more or less preserved and fulfil the 
objectives for which they were originally created. For the preparation of the budget, qualitative and 
performance indicators have been introduced to regulate the number of students in individual types 
of study programs and to allocate resources by individual indicators in particular HEIs. 

 

Table 4.3 Quality and performance indicators 

Indicator / segment Description 

Graduation rate (GR) Relatively complex calculation of the success rate of students in the study, 
depending on the number of enrolled students, the number of graduates and 
the number of discontinued studies. 

International mobility The share of HEI in the number of stays of students coming from abroad and 
traveling abroad as part of the mobility programs of all HEIs in the segment 
(in segment 2 involving non-university schools, these are only excursions), 
each of which lasted at least 30 days including the day of departure and 
return. 

Employment of graduates The share of HEI in the total value of all HEIs in the segment, calculated as the 
product of the number of graduates of Czech nationality for the period from 1 
November of the year “n-2” to 31 October of the year “n-1”. The calculation 
is done separately for graduates of Bachelor, Master and Doctoral study 
programs. 

RIV The share of public universities on the point value of research, development 
and innovation registered in the Register of Information on Results of all 
public universities in the segment, as determined by the methodology to 
assess performance of research organizations and the evaluation of results of 
completed programs. 

RUV The share of HEI in the point value of the results of the artistic activity of all 
HEIs in the segment.  

External Revenue External Revenue of HEIs related to educational and creative activities: HEIs 
share of the sum of funds of all HEIs in the segment, including: 
a) Targeted non-investment support for research, development and 
innovation: the amount of non-investment (including foreign) R & D for 
research and development (excluding resources from the EU Structural Funds 
programs, excluding the funds received under the National Sustainability 
Programs of the Ministry of Education, Youth and Sports) 

b) Contributions by self-employed students: study fees for self-payers 

c) Income from lifelong learning line item 

d) Revenues from transfer of knowledge. 
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In order to compare quality and performance, HEIs are divided into 4 segments, in which they are 
evaluated only between HEIs in a given segment with assigned weights in the individual segments. 

The set of evaluated quality indicators and performance of the power section consists of seven 
indicators (Table 4.3)  

In the general view of financing of the higher education it is important to follow the share of 
resources provided by the state to universities for educational activities, resp. for educational and 
research activities, absolutely and also in relation to GDP, furthermore, the indicator of the share of 
universities in the total state contribution for all education, although this can be influenced by the 
state priorities by the support of certain sub-activities in individual years (Table 4.4). 
 

Table 4.4 Share of resources provided by the state to universities for educational activity, resp. for 
educational and research activity, absolutely and in relation to GDP (2001 – 2017) 

Year (1) Total state 
subsidy for 

education of 
public HEIs(in 

mil CZK) 

(2 Total state 
subsidy for 

education of 
public HEIs to 

GDP 

(3)Total state 
subsidy to public 

HEIs including 
research and 

development (in  
mil. CZK) 

(4)Total state 
subsidy to public 

HEIs including 
research and 

development  to 
GDP 

(5)GDP (in 
bil CZK) * 

(6)Total state 
subsidy to 

public HEIs zu 
total public 
subsidis to 
education 

2001 9 833 0.38% 16 456 0.64 % 2 568 17,95 

2005 16 722 0.51% 26 442 0.81 % 3 265 20,29 

2007 25 769 0.67 % 34 604 0.90 % 3 840 21,46 

2008 24 102 0.60 % 31 244 0.78 % 4 024 18,46 

2009 24 640 0.63 % 33 710 0.86 % 3 930 18,34 

2010 23 449 0.59 % 32 309 0.82 % 3 962 17,69 

2011 22 424 0.56 % 34 225 0.85 % 4 034 17,57 

2012 21 222 0.52 % 34 259 0.84 % 4 060 19,99 

2013 21 804 0.53 % 34 229 0.84 % 4 098 19,81 

2014 21 771 0.50 % 32 761 0.76 % 4 314 18,33 

2015 21 492 0.47 % 33 651 0.73 % 4 596 18,40 

2016 20 377 0.43 % 31 871 0.67 % 4 768 18,38 

2017 21 627 0.43 %   5 045  

Sources: ( 1, 3, 6 ) www.msmt/vysoké školy/analytické ukazatelé/monitorovací_ukazatelé_web2016_, ( 5 ) www.finance.cz/makrodata-
eu/hdpstatistiky/vývoj-hdp/  -  (updated 08. 2018) 

 

b) Funding of research activities  

Support for research from the state budget takes in principle two forms: institutional and targeted, 
and it is described in detail in Chapter 7 Research, development and innovations. In contrast to 
funding for teaching, the private HEIs have the right to gain grants from these sources, provided that 
they are able to prove the required quality of their research. 
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c) Capital investments  

Investments in new assets, and reconstruction and renewal of assets, are distributed after an 
assessment of detailed projects. Decisions on the allocation of funds made by the Ministry or by the 
government (according to the size of the project) are based upon the priorities of the state and on 
the Long-term Plans of the Ministry and the particular institution. Only public HEIs are eligible 
institutions.  

 

Private Higher Education Institutions 

Private higher education institutions must make provision for financing their teaching, scholarly, 
scientific and research work, development, innovation, artistic and other creative activities. 

The Ministry may provide private higher education institutions classified as public benefit 
associations (Act No. 248/1995 Coll. on public benefit associations and on amendments to some Acts) 
with subsidies for providing accredited degree programmes and lifelong learning programmes as well 
and other creative activities. The Ministry may offer private higher education institutions subsidies 
for scholarships and bursaries listed in some sections of Higher Education Act. 

Conditions pertaining to subsidies, their use and settlement are subject to general regulations on the 
use of financial resources from the state budget. 

The total amount of the subsidies provided under subsection is determined on the basis of the 
strategic plan of the private higher education institution and its annual update, the strategic plan of 
the Ministry, the types and relative costs of the accredited degree programmes, the number of 
students and the results achieved in teaching, scholarly, scientific and research work, development, 
innovation, artistic and other creative activities and their demands. 

The provision of subsidies to private higher education institutions for research and development is 
subject to special regulations relating to support for research and development. 

 

Military and Police Higher Education Institutions 

The purpose of military higher education institutions is to educate specialists, particularly for the 
armed forces. These institutions are also open to students that are not members of the military on 
active service. 

The purpose of police higher education institutions is to educate specialists, particularly for the 
security forces. These institutions are also open to students that are not members of the security 
forces. 

Military higher education institutions are part of the organisational component of the state linked to 
the Ministry of Defence and are financed from the state budget, particularly from funds provided for 
the Ministry of Defence. Police higher education institutions are organisational components of the 
state financed from the funds provided for the Ministry of the Interior. 
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Academi c staff 

The academic staff at Czech HEIs is traditionally made up of professors, associate professors 
(docents), senior assistants, assistants, lecturers and scientific research and development staff. The 
amendment of the Act in 2016 added the category of visiting professors. This post can only be 
occupied by an individual who reached a status equivalent to associate professor or professor 
abroad, or by an individual who is an important expert and who has been working in the given field 
of study for at least twenty years. The post of a visiting professor can be created by a higher 
education institution which has institutional accreditation in a given field of study. 

Academic staff of all ranks teaches, and also carry out research or other creative activities. The 
balance between the teaching and research duties of individual academic staff members can vary 
widely; on an average it is approximately 2:1. Other specialists may take part in teaching based on 
contracts for work carried out outside of employment relationship. 

The academic degree of Ph.D. (or its equivalent) is a necessary condition for the position of senior 
assistant and for higher ranks. The procedures for the appointment of associate professors and 
professors are described in detail in the Act. An associate professor for a given field of study is 
appointed by the Rector on the basis of the procedure called habilitation, in which the scientific or 
artistic capacity of the candidate is verified by the defence of a habilitation thesis and his/her 
teaching skills by delivering a special lecture. Both are assessed by the scientific board of the faculty. 
The procedure for appointing a professor begins with the scientific board of the faculty and is 
completed by the scientific board of the HEI, on whose recommendation the appointment is made by 
the President of the CR. The criteria for both procedures are generally quite strict, it takes a relatively 
long time to build up an academic career so the average age of newly appointed professors is around 
50 years5. The titles of associate professor or professor are not tied to a particular HEI and apply for 
ever to the entire CR. 

In spite of various institutional strategies in support of more rapid career development of young 
staff, the situation is changing only very slowly and the average age of those appointed in the upper 
ranks of academic staff is still relatively high. Nevertheless, in recent years positive examples have 
become more frequent. In the fields of science, engineering and medicine, for example, professors 
are quite often appointed below the age of 50.  

A specific issue in the academic career structure in the CR is that most academics develop their 
careers at a single HEI, starting out as undergraduate students. This career is usually not interrupted 
by a period of time spent elsewhere, e.g., in industry or at another HEI. 

Motivating and recruiting experts from outside the universities to become more involved in higher 
education is a fundamental but still unresolved issue. Experts from outside the universities are 
usually not interested in building an academic career, so they are likely not to achieve a prestigious 
position within the academic staff hierarchy. They are generally motivated to come to academia not 
by the financial rewards from teaching, but by the opportunity to share the experience and 
knowledge of academic experts. A new position of visiting professors could support their motivation 
and interest of HEIs. 

A shortage of professors and associate professors is a serious problem for many public HEIs and 
faculties (especially those outside the traditional university locations). Table 1 shows the composition 
of academic staff at public HEIs (data from other sectors of higher education are not collected by 
MEYS).  It illustrates the very low percentage of academics in the highest positions. In contrast, 
senior assistants, i.e. persons with a Ph.D. qualification constitute the largest percentage of the total 
academic staff. It has to do undoubtedly with a challenging process to higher categories. The ranks of 

                                                           
5 Source: https://cs.wikipedia.org/wiki/Profesor 
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assistants usually include numbers of fresh Ph.D. graduates, and sometimes also those still studying 
in Doctoral degree programmes, who are encouraged and supported in developing their careers at 
most HEIs. The composition presented in Table 5.1 has been more or less stable for years, which 
confirms that the situation is changing only very slowly. The last rank of lecturers is reserved for 
teachers of languages, laboratory demonstrators, sports specialists, etc. They usually do not plan to 
develop their careers as highly qualified academicians. 

The percentage of highly-qualified personnel in the total academic staff is even lower in private HEIs. 
This is partly because these HEIs are still relatively new, and because they focus primarily on 
undergraduate studies partly due to the practical orientation of their degree programmes. There is a 
higher percentage of assistants and lecturers, categories which include the staff members from 
outside academia, usually working as part-time teachers.  

There is another problem regarding private HEIs. As already mentioned, they are mostly non-
university types of institutions, which means that they are not authorised to provide Doctoral degree 
programmes and, as a consequence, also procedures for habilitation or appointment of professors. 
In terms of provision of academic staff and development of human resources, private HEIs are thus 
dependent on public and state HEIs of university type. Private HEIs tend to “solve” this situation by 
offering contracts to members of academic staff – especially professors and associate professors – 
from public HEIs. 

The Standards for accreditation (see Chapter 3 Quality Assurance) require that degree programme 
should/would be supported by satisfactorily developed human resources. When providing the 
evaluation of a degree programme for the purposes of accreditation, the procedure focuses very 
strongly on the inputs and particularly on the composition of the academic staff, with reference to 
senior academic ranks (professors and associate professors). This requirement has the effect of 
generating a high level of demand for professors and associate professors, without whom 
accreditation cannot be obtained. At the same time, the demanding career system of habilitation 
results a limited supply of those who hold this rank. As a consequence, private HEIs, in particular, 
focus on systematic development of their human resources, and facilitate conditions for involving 
their junior academic staff in Doctoral programmes at public HEIs. 

 

Table 5.1 Number of academic staff at public higher education institutions 

 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

Academic staff total 22 109 22 638 22 119 21 816 21 339 21 545 21 812 21 808 22 067 22 407 

         Women   7 668   7 874   7 792     7 693   7 592   7 730   7 786   7 764   7 968   8 098 

Professors   2 424   2 553   2 526   2 496   2 494     2 506   2 534   2 468   2 461   2 503 

         Women      298      329      342      353      352      364      363      366      380      373 

Associate professors   4 150   4 294   4 323   4 318   4 197   4 244  4 348   4 409   4 481   4 532 

         Women      959   1 008   1 034   1 044    1 039   1 053   1 092   1 099   1 118   1 135 

Senior Assistants 11 802 12 039 11 717 11 728 11 548 11 753 11 692 11 598 11 863 11 988 

         Women   4 652   4 758   4 669   4 709   4 664   4 795   4 742   4 667   4 812   4 896 

Assistants   2 395   2 387   2 199  2 028   2 004   1 950   1 879   1 842   1 817   1 819 
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         Women   1 158   1 141   1 101     999      989      954      907      907      957      928 

Lecturers      773      842      825      724      734      730     953      962      957    1 024 

         Women      463      499      499      431      432      440      541      539      524      580 

Scientific workers   2 609   2 602   2 532   2 479   1 905   1 955   2 049   2 564   2 952   2 942 

         Women   1 013     973      983      917      785      812               811      948   1 071   1 084 

Other R&D  staff      565      523      529      522      362      362      406      529      488      541 

        Women      138      139      147      157      116      124      141      186      177      186 

Source: Ministry of Education, Youth and Sports 

 

The individual HEIs have great power when it comes to personnel matters. They can determine the 
number of academic staff in all ranks without any external regulation. By not explicitly defining the 
limits of employment contracts, the Act allows each HEI to decide whether its teachers will be 
employed for an indefinite time or have a fixed-term contract. The Act stipulates that academic staff 
positions at public HEIs must be filled on the basis of a competitive examination. It is, of course, the 
right of a private HEI to decide on its own personnel matters.  

The direct teaching load of HEI academic staff is not determined by legislation, so there can be 
considerable differences among faculties or even departments. 

The data presented in Chapter 4 Students shows clearly that there is quite a good gender balance 
among higher education students, and in mostly study fields women even prevail. The situation 
changes in the highest level of studies – there are slightly fewer women than men in Doctoral degree 
programmes. 

As concerns the academic staff of HEIs, the situation is not so clear. It can be observed that women 
are underrepresented in the two highest academic ranks, and also in the leading academic positions. 
Overall, only about 15 % of professors and 25 % of associate professors are women. In the lower 
positions, the proportion of women approaching 50 % (senior assistants 40 %, assistants 50 %), in the 
category lecturer is even higher (57 – 60 %). In the last (seven) years these shares have changed very 
little. 
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Student s  

Students in the Czech higher education 

The total number of students in higher education in 2017 reflects important demographic trend 
which is typical for last few years in the Czech HE system. All HEIs struggle with significant decrease 
of students because of smaller relevant age cohort, i.e. the smaller number of potential students 
who finish secondary schools. While in 2011, i.e. the year with the highest number of students in HE, 
i.e. almost 400 thousand students, in 2017 the number of students was about 100 thousand lower. 
Nevertheless, the proportion of graduates at secondary schools who applied to higher education 
institution is still very high, about 80 % (years 2014/2015 to 2017/2018) (Vojtěch, Kleňha, 2018). But 
at the same time structural inequalities in access to higher education from different types of 
secondary schools preserve.  

Both, public and private higher education institutions face the trend, but it has radically different 
intensity. Comparing years 2010 and 2017 public HEIs faced decrease of first entrance students 
almost 25 % while private almost 54 %. The proportion of students at private HEIs in the Czech HE 
environment stays approximately same in the period 2005 – 2017. The ratio of students who study at 
private HE institutions is about 10 % (+/- 2 %) in/among all HE students. There was just a short-term 
exception, after 10 years of their legal existence (academic year 2010/2011) when the proportion of 
students at private HEIs has reached more than 14 %.  

 

Table 6.1 Development of student numbers at public and private HEIs    

 private HEIs public HEIs Total 

Number % of total Number % of total 

1999/2000 365 0.2 187 298 99.8 187 663 

2000/2001 2 002 1.0 191 502 99.0 193 504 

2005/2006 24 094 8.3 265370 91.7 289 464 

2010/2011 56 625 14.3 339 354 85.7 395 979 

2014/2015 38 684 11.2 308 209 88.8 346 893 

2015/2016 34 103 10.5 292 425 89.5 326 528 

2016/2017 30 988 10.0 280 170 90.0 311 168 

Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 

 

On the other side, HEIs strives for another types of students or even “non-students” (participants of 
education who have no legal/official status of student) such are participants of various short-term 
courses in the frame of lifelong learning (or further education). In the Czech Republic we witness 
mainly development of universities of the third age, which can be understood as a contribution to a 
social responsibility of HEIs. Professional or requalification courses (i.e. non-degree programmes) are 
not provided often, probably due to the fact that these activities are dominantly in the hands of for-
profit and non-profit educational organizations.  

According to Act on Higher education n.111/1998 Sb., § 60 each HEI may undertake lifelong learning 
programmes focused on profession or personal interest as a part of learning activity either free of 
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charge or for a fee. The development of lifelong learning programmes or courses is not possible to 
present statistically because from the year 2017 data on lifelong learning at HEIs is collected by 
different way. Respectively from 2017 different method of collecting data was started but data are 
not still available. And also data before 2007 are not available. The table 6.2 presents just few 
indicators showing, in a nutshell, proportion of students in degree programmes and lifelong learning 
(non-degree) programmes. 

 

Figure 6.1 Proportions of students in public and private HEIs 

 

 
 
 

Table 6.2 Numbers of students in degree programmes and non-degree participants in HE (lifelong 
learning) 

Source: Institute for Information on Education, Student Register 

 

The effect of the Bologna Process is well visible when looking at dynamics of students studying in the 
three cycles at the public and private HEIs in the period 2001-2017. Currently, only few degree 

  

Students in degree programs 

Students in 
lifelong learning 

non-degree 
programmes 

Bachelor’s 
degree 

programme 

Long Master’s 
degree 

programme 

Master’s degree 
programme 

Doctoral degree 
programme 

“Non-students” 
participating in 
lifelong learning 

2007 207 803 65 183 51 461 23 962 43 659 

2016 179 873 31 211 79 569 23 180 66 588 
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programs are still provided as Long Master´s and these are mainly medicine, law or arts.6 Proportion 
of Long Master´s graduates is approx. 6.0 % in the last years (2014-2017) (see Table 6.3). Formally, 
transition to Bologna structured study seems to be finished although academia is still not fully 
satisfied with the situation.  
 

Table 6.3 Dynamics of graduate´s structure (in %)  

 Bachelor Long 
Master 

Master PhD 

2001 26.0 57.8 12.6 3.6 

2005 41.1 42.9 11.6 4.4 

2010 56.1 11.0 30.9 2.0 

2014 54.7 6.1 36.5 2.8 

2015 53.0 6.1 37.9 2.9 

2016 53.0 6.3 37.6 3.0 

2017 51.5 6.6 38.7 3.3 

Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 

 

Figure 6.2 Graduates according to BA, Long MA, MA and Ph.D. 

 

                                                           
6 The standard study period for Long Master is from 4 to 6 years:  Four-year study typically for artistic study programmes, six-year study for 
medicine. In principle, Long Master is preserved in cases when the nature of study programme(s) requires it. For more information see 
Chapter 2 Higher Education system and legislation. 



44 

 

Although the global trend of open access for ”non-traditional”7 students in higher education belongs 
to global important issues in higher education, in the Czech environment are visible rather small and 
shy steps. If we focus on age of students: the main cohort is still students 20-24 years (with almost 60 
%). Nevertheless, students over 30 years represent almost 15 % of student’s population. A similar 
situation exists among new entrants: proportion of new entrants older than 30 years of age oscillates 
between 15 % and 18 % in 2010 and 2017.  Equal access to higher education and/or support of 
selected groups during study – mainly those of lower socio-economic background and physically 
disadvantaged – is formally ensured by specific documents of HEIs (ethical codices or similar, internal 
rules about social stipends, etc.)   

 

Figure 6.3 Age structure of all students in degree programmes 

 
 

It still holds true that social support (i.e. social and health insurance and other social benefits) is 
made available only for students below 26 years of age but there is one new exception relating to 
Ph.D. students. These students regardless of their age were entitled as another category of 
state/governmental insured persons. So currently, age limitation affects all other students. This age 
limit can be considered still discriminatory taking account into the older students studying for the 
first time in their lives. 

Meanwhile massification of the Czech higher education took place and influenced systemic numbers 
of graduated in the period from 1990 to 2010, currently the main impact on graduate’s numbers has 
demographic decrease of traditional students and their not sufficient substitution by non-traditional 
students.8  

Although gender aspect in the Czech HE system is not considered as generally problematic when 
focusing on proportion of women among all students and graduates, special attention should be 
given to women studying Ph.D. study programmes, and gender misbalances in specific study fields 
(teaching or social care – which are predominantly female sphere or technical sciences – dominantly 
men´s sphere). 

In Ph.D. study programmes enrolment and study as well as graduation is still from the larger part 
men domain, although the proportion of women studying Ph.D. has increased almost 10 % and more 
than 11 % in case of new entranced (both between 2001 and 2017). In fact, this increase is not fully 

                                                           

7 Non-traditional students mean: lower socio-economic background, minorities, older students (generally above 25), students with delayed 
enrolment, etc. These groups differ across countries. 
8 Numbers and proportion of foreign students are discussed in Chapter 10 Internationalization.  
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realized in graduation. Lower success rate of women in Ph.D. rather reflects problems of leaving 
women from study due to combination of reasons: loss of motivation, starting a family or taking care 
of family and not always sufficient support – formal as well as personal - from the side of universities 
or supervisors.9  

 

Table 6.4 Numbers of graduates from degree programmes   

 Bachelor’s degree 
programme / 

% of total 

Long Master’s 
degree programme /  

% of total 

Master’s degree 
programme / 

% of total 

Doctoral degree 
programme / 

% of total 

 

Total 

2001 7829 /26.0 % 17414/ 57.8 % 3803/ 12.6 % 1096/ 3.6 % 30 142 

2004 11963/ 31.1 % 19969/ 52.0 % 4748/ 12.4 % 1755/ 4.6 % 38 435 

2007 34 703/ 51.7 % 18 794/ 28.0 % 11 375/ 16.9 % 2 257/ 3.4 % 67 129 

2010 49 219/ 55.8 % 9 671/ 11.0 % 27 087/ 30.7 % 2 222/ 2.5 % 88 199 

2014 48 265/ 54.7 % 5 371/ 6.1 % 32 181/ 36.5 % 2 467/ 2.8 % 88 284 

2015 43 562/ 53.0 % 5 001/ 6.1 % 31 155/ 37.9 % 2 410/ 2.9 % 82 128 

2016 41 076/ 53.0 % 4 899/ 6.3 % 29 155/ 37.6 % 2 343/ 3.0 % 77 473 

2017 37 118/ 51.5 % 4 741/ 6.6 % 27 883/ 38.7 % 2 383/ 3.3 % 72 125 

Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 
 

Table 6.5 Numbers of students and graduates at public HEIs 

 Students Graduates 

Total Women % of Women Total Women % of Women 

2002 220176 108048 49.1 31235 16442 52.6 

2005 289464 150674 52.1 44341 24517 55.3 

2007 343942 185861 54.0 63793 35670 55.9 

2010 395979 221526 55.9 88 199 52860 59.9 

2014 346893 194631 56.1 88 284 53478 60.6 

2015 326528 182312 55.8 82 128 49554 60.3 

2016 311168 174229 56.0 77 473 46571 60.1 

2017 299054 167809 56.1 72 125 43119 59.8 

                                                           

9 Beneš, Kohoutek, Šmídová (2017) Doktorské studium v ČR. Praha: CSVŠ.  
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Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 
 

Table 6.6 Students in Ph.D. study programmes  

 PhD students PhD graduates 

Total Women % of women Total Women % of women 

2001 16488 6012 36.5 1088 384 35.3 

2004 21432 7903 36.9 1746 621 35.6 

2007 24131 9631 39.9 2231 836 37.5 

2010 25912 11108 42.9 2222 878 39.5 

2014 24205 10749 44.4 2467 1057 42.8 

2015 23861 10472 43.9 2410 1062 44.1 

2016 23180 10345 44.6 2343 1007 43.0 

2017 22192 9962 44.9 2383 967 40.6 

Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 

 

Table 6.7: New entrants into Ph.D. study programmes 

 PhD students: new entrants 

Total Women % of women 

2001 4114 1476 35,9 

2004 5501 2170 39,4 

2007 5447 2279 41,8 

2010 5998 2627 43,8 

2014 5010 2263 45,2 

2015 4946 2190 44,3 

2016 4694 2192 46,7 

2017 4373 2013 46,0 

Source: http://krakatau.uiv.cz/statistikyvs/vykonyVS.aspx 
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Technical sciences are just/only one of groups of study fields (“KKOV”10 categories) where men quite 
dominate over women although proportion of women studying technical study programmes has 
reached almost one third. In 2017 there were more than 20 thousand women and 45 thousand of 
men who study engineering/technical study fields. And the trend is visible also in graduation rate of 
women. Meanwhile proportion of graduated women was 23 % in 2001, the same indicator in sixteen 
years later (i.e. 2017) changed to 34 %. This simple comparison has some methodological limitations, 
but higher proportion of graduating women seems to be system-wide (from 60 % to 51 % between 
2001-2017). 
 

Figure 6.4 Proportion of graduated women in two selected groups of study fields and average 
proportion of women in HE system 

 
Note. Selected groups of study fields represents group with lowest and highest proportions of graduates women, i.e. technical and 
pedagogy, teacher training and social care 
 

According to the Act on Higher education students are quite broadly represented in official academic 
structures such academic senates on a level of faculty and whole university, but beside 
official/formal representation new student associations are in the last years being established. Their 
aims are influencing not only individual HEIs but to change either situation of specific group of 
students (e.g. Ph.D students) or even the whole body of students (Student’s Chamber of HEIs 
Council). And it seems that general emancipation of students will continue in the next years also.  

Besides we can expect in the Czech higher education stronger diversification of student´ body (older 
students, students with lower socio-economic background or students with different physical or 
psychological illnesses or disabilities etc.) regarding persistent global emphasis on open access to 
higher education. And we can also suggest focus on non-degree students of lifelong learning courses, 
especially in the sector of requalification courses as gradual development towards 4.0 
Society/Industry is going on.  

  

                                                           

10 KKOV is an abbreviation of the Czech term/phrase: “klasifikace kmenových oborů vzdělání” which means in fact 9 groups of study fields 
into which are aggregated individual study programmes.  
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Research, devel opme nt and innovations  

Research and development (R&D) activities, together with education, are the basic or core activities 
of HEIs. The extent of these activities can be assessed on the basis of data from statistical surveys 
carried out annually by the Czech Statistical Office (CZSO). These surveys identify, among other 
things, the R&D expenditures that individual economic entities spend on this activity, and the 
number of employees engaged in this activity. 

The CZSO divides R&D entities into three major sectors: business, government and higher education. 
There is also a relatively small private non-profit sector. 

The business sector includes public enterprises, private enterprises domestic and private enterprises 
under foreign control. The government sector includes first of all the institutes of the Czech Academy 
of Sciences, departmental research institutes or centers and other institutions such as libraries, 
archives, museums, medical facilities. 

The higher education sector includes public and state HEIs, private HEIs and 10 faculty hospitals (in 
2017). These hospitals closely cooperate with the relevant medical faculties both in research and in 
teaching, but they are independent legal entities. 

 

R&D expenditure 

Gross expenditure on R&D (GERD) in the Czech Republic between years 2008 and 2016 and its 
components are shown in Table 1. After a seven-year period when GERD grew year on year in all 
sectors and peaked in 2015, there was a significant decline in 2016. For this decline it is responsible 
the decrease in the use of EU subsidies, which was a significant source of funding for domestic 
research between 2011 and 2015, particularly in the field of investment (more details in the section 
International Cooperation). 

GERD is often expressed relative to GDP (the ratio of GERD to GDP is also known as R&D intensity). In 
EU-28, this ratio increased modestly during the period from 2006 to 2012, rising from 1.76 % (in 
2006) to 2.01 % (in 2012). Between 2012 and 2016 it fluctuated within the range of 2.01-2.04 %. In 
Germany this ratio was 2.94 % and in Austria 3.09 % (both in 2016). 

The business sector has consistently the largest share of GERD, around 55 % (only in 2016 it was 61 
%). The share of the higher education sector (see Table 1) rapidly increased in the period 2011-2015 
when it has overtaken the governments sector. This rapid increase is also linked to substantial 
subsidies from European funds. 

Research in the higher education sector is mainly carried out at public and state HEIs - their share of 
expenditure in this sector has been around 93 % over the long term. Private HEIs (mostly of non-
university type) are less active in this area, R&D has been conducted by 20 out of 40 private HEIs in 
2016. A low share of R&D expenditure is also given by the fact that 80 % of these HEIs are engaged in 
R&D in social sciences which is not so financially demanding. 

The R&D expenditure may come from a variety of sources. In its surveys, the CZSO divides these 
sources into the following categories: public sources from the CR, public sources from abroad, 
business sources and own sources. Overview of individual sources for public and state HEIs is given in 
Table 2, for private HEIs in Table 3. 

At public HEIs a significant source is the public support from the CR, i.e. from the state budget; 
relatively small support comes from the regional and local authorities.  

The system of state funding for R&D is formulated in the Act No. 130/2002 Coll., on Support for 
Research, Experimental Development and Innovation from Public Funds, as amended (13 
amendments until now). This Act distinguishes between targeted and institutional support.  The 
expenditure from the state budget is distributed according to the recommendation of the Research, 
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Development and Innovation Council (an advisory body to the Czech Government) via ministries or 
central offices.  

 

Human resources 

At HEIs, as required by the Act, educational activities should be connected with a kind of R&D. So, all 
categories of academic staff are devoted, to a greater or lesser extent, to R&D activities.  

This corresponds to the fact that the reported number (the so-called headcount, HC) of researchers 
at public and state HEIs is only slightly lower than the total number of academic staff in Table 1 in the 
chapter 5 (Academic Staff). As the academic staff perform also pedagogical activities, their actual 
R&D capacity expressed in FTE is significantly lower – e.g. the reported number of researchers  at 
public and state HEIs in 2015, 2016 and 2017 was 21 187, 21 135, 22 376 respectively, while the FTE 
number was 10 568, 9 778, 10 097 (slightly lower than 50 %). In addition, especially at private HEIs 
operates a number of academic part-time workers. Therefore, in Table 4, the FTE numbers of 
researchers in individual R&D sectors are presented. For the entire higher education sector, we can 
roughly estimate that FTE is 52% HC. 

These data show that over the past ten years, the number of researchers in all sectors has increased 
slightly. The largest increase was in the business sector (almost 60 %). and in higher education sector 
was about 14 %; the government sector has grown steadily since 2012 and amounted to about 22 %. 

The increase in the number of researchers is slower than the increase in R&D expenditure and is 
followed by the development of expenditure with a certain delay. 

Based on both the share of researchers and the share of expenditure, we can estimate the share of 
individual sectors in R&D in the Czech Republic. From the data in Table 1 and Table 4 it can be 
estimated that the business sector has the largest share (about 50 – 55 %); the government sector 
accounts for around 20 %, the share of the university sector is 25-30 %. By far the largest share have 
understandably public and state HEIs.  

The higher education sector focuses mainly on basic research, which accounts for about 60 % of 
expenditure. Approximately 30 % of expenditure is spent on applied research and 10 % on 
experimental development. 

As far as field of science is concerned, the scope of relevant research activities in higher education 
sector can be better assessed according to the FTE number of researchers. In 2017, the FTEs devoted 
to the following scientific areas: 

 

natural sciences    2 825 FTE 

engineering and technology   3 409 

medical and health sciences   1 445 

agricultural and veterinary sciences     638 

social sciences     1 614 

humanities and the arts      943 

total in HE sector    10 875 
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State support for R&D 

The system of state funding of R&D is formulated in the Act No. 130/2002 Coll., on Support for 
Research, Experimental Development and Innovation from Public Funds, as amended (13 
amendments until now). The expenditure from the state budget is distributed according to the 
recommendation of the Research, Development and Innovation Council (an advisory body to the 
Czech Government) via ministries or central offices. This expenditure in recent years is shown in 
Table 5. Is it seen a noticeable increase in recent years and an increasing share of this expenditure in 
the state budget.   

The Act No. 130/2002 distinguishes between targeted and institutional support. Table 5 also lists 
both these state support components, which have practically aligned each other in recent years. 
Both targeted and institutional support can obtain not only public and state HEIs, but also private 
ones.  

Targeted support includes projects within programmes announced by the ministries and R&D 
agencies (Czech Science Foundation, Technology Agency of the CR), projects financed from 
operational programmes (EU structural funds), projects under the 7th Framework Programme for 
Research and Technological Development and programme H2020 (8th Framework Programme). 

Institutional support includes:   

- long-term conceptual development of research organizations;    
- specific higher education research;  
- international cooperation in R&D (fees for participation in international research 

organizations like CERN, … and international programmes. 

The total amount of institutional support for long-term conceptual development of research 
organizations is determined in the state budget and is distributed on the basis of the evaluation of 
R&D results. The methodology of this evaluation, proposed by the Research, Development and 
Innovation Council and approved by the government (see R&D Methodology)11, is based on a point 
assessment of individual R&D results recorded in the central Registry of Information about Results 
(RIV – rejstřík infomací o výsledcích). The allocation of contributions to individual HEIs is done by the 
MEYS.   

Specific higher education research covers research performed by students in Doctoral or Master´s 
degree programmes, which is directly connected with their education. The total amount of the 
support, determined in the state budget, is distributed to HEIs by MEYS according to the 
methodology including the number of graduates of Master's and Doctoral programmes in the past 
year, the number of students in doctoral programs, and scoring results of R&D. Individual HEIs 
distribute allocated funds through their student grant competition. 

Table 6 provides an overview of state R&D support to HEIs. The data on total and institutional 
support were taken from www.msmt.cz, data on the targeted support were calculated on the basis 
thereof. The share of private HEIs could be obtained only for institutional support. Their share of 
long-term development support has grown steadily in recent years. In 2017, 3 private HEIs obtained 
a total of 16 million CZK. 4 private HEIs benefited from the support for specific HE research with the 
amount of 5.5 million CZK in the same year. 

 

 

                                                           

11 https://www.vyzkum.cz/FrontClanek.aspx?idsekce=695512 
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Operational programmes 

Significant resources to support R&D at HEIs have been provided by operational programmes (OP) 
financed from European funds. In the 2007-2013 programming period, this was mainly the Research 
and Development for Innovation OP and the Education for Competitiveness OP 

Research and Development for Innovation OP with allocated 62.6 bil. CZK had 5 priority axes 
(PA):  

   - European Centres of Excellence,  

   - Regional R&D Centres, 

   - Commercionalisation and Popularisation of R&D,   

   - Infrastructure for University Education Related Research,  

   - Technical Assistance. 

To support R&D at HEIs, the first two axes were the most important.  

Within the first axis, eight centers of excellence were built, most of them at HEIs or with 
cooperation with them. The total financial support was 15.5 bil. CZK. In view of their importance, 
their brief overview is given. 

 

European centres of excellence: 

BIOCEV - Biotechnology and Biomedicine Centre of the Czech Academy of Sciences and Charles 
University in Vestec (near Prague). BIOCEV is a joint project of six institutes of the Czech Academy of 
Sciences  (Institute of Molecular Genetics, Institute of Biotechnology, Institute of Microbiology, 
Institute of Physiology, Institute of Experimental Medicine, and Institute of Macromolecular 
Chemistry) and two faculties of Charles University (Faculty of Science and 1st Faculty of Medicine). At 
present, more than 440 scientific and technical staff work at the center, almost a third of them come 
from abroad (e.g. from Australia, Canada, China, France, Ukraine, Poland or Germany). 

Funding from OP:  1 959 mil. CZK 

More information: www.biocev.eu  

 

CEITEC – Central European Institute of Technology, joint project of 6 HEIs and research institutes in 
Brno (Masaryk University, Brno University of Technology, Mendel University, University of Veterinary 
and Pharmaceutical Sciences, Institute of Physics of Materials of the Czech Academy of Sciences and 
Veterinary Research Institute). Main focus is the research in the fields of life sciences, advanced 
materials and technologies; cross-cutting themes are nature inspired materials and 
nanotechnologies, technology innovations in biomedicine and sustainable agriculture and healthy 
food. CEITEC has now (2017) 1023 researchers (580 FTE). 

Funding from OP: 4 358 mil. CZK 

More information: www.ceitec.cz  

 

IT4I – IT4 Innovations National Supercomputing Centre, part of VŠB-Technical University of Ostrava; 
other partners are University of Ostrava, Silesian University in Opava, Brno University of Technology, 
and Institute of Geonics of the Czech Academy of Sciences. There are two supercomputers installed 
in IT4I, one of them the 87th most powerful supercomputer in the world.  Besides operating the 



53 

 

supercomputers, IT4I performs excellent research in IT area, particularly in the field of 
supercomputing. 

Funding from OP: 1 252 mil. CZK 

More information: www.it4i.cz 

 

CET - Centre of Excellence Telč, part of the Institute of Theoretical and Applied Mechanics of the 
Czech Academy of Science. The CET studies materials, technologies and methods for long-term 
preservation of material cultural heritage as well as the current building fund. The major equipment 
of the CET consists of the climatic and boundary layer wind tunnel. 

Funding from OP:  201 mil. CZK 

More information: www.itam.cas.cz/CET/  

 

CzechGlobe - Global Change Research Institute of the Czech Academy of Sciences (GCRI) in Brno. 
GCRI investigate the ongoing global change and its impact on the atmosphere, biosphere and human 
society. The research focuses primarily on the development of climate and its future scenarios, on 
the carbon cycle and the effects of changing conditions on the production and biodiversity of 
ecosystems and on the impacts on the future development and behaviour of our society. GCRI has 
now (2017) 182 FTE employees. 

Funding from OP: 551 mil. CZK 

More information:  www.czechglobe.cz  

 

ELI Beamlines – part of the Extreme Light Infrastructure (ELI) project located in Dolní Břežany (near 
Prague); other parts are in Szeged, Hungary and in Magurele, Romania.  ELI Beamlines is managed by 
the Institute of Physics of the Czech Academy of Sciences. The center includes four lasers, one of 
them is the world's most intense laser system capable of delivering ultra-short laser pulses lasting 
10–15 fs (femtosecond = 10-15 s) with ultra-high peak powers of 10 PW (petawatt = 1015 W) and 
focused intensities up to 1024 W/cm2. These beamlines will enable breakthrough research not only 
in the fields of physics and material science, but also in biomedical research and laboratory 
astrophysics. 

Funding from OP:  4 466 mil. CZK 

More information: https://www.eli-beams.eu/ 

 

ICRC - International Clinical Research Centre of St. Anne's University Hospital in Brno. The 
multidisciplinary centre in translational medical research was established in 2011 and employs over 
200 researchers from 16 countries (35 % of foreign researchers). 24 research teams and 5 core 
facilities find new solutions for prevention, diagnostics and treatment of cardiovascular, neurological 
and selected oncological diseases and disorders. 
Funding from OP: 1 791 mil. CZK. 

More information: https://www.fnusa-icrc.org/cz/ 
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NTIS – New Technologies for the Information Society is a research centre of the Faculty of Applied 
Sciences (FAV) of the University of West Bohemia in Plzeň. Centre with about 200 researchers is 
focused on the development of cybernetics, computer science, mechatronic technologies and 
geomatics. Mathematical modelling and the development of appropriate mathematical structures 
have a key role in these activities. Centre use laboratories equipped with cutting-edge devices and 
technologies worth around 200 million CZK. 
Funding from OP: 604 mil. CZK 

More information: https://ntis.zcu.cz/cz/index.html 

 

Within the second axis, Regional R&D Centres, 40 centres were built, 25 of them at the following 
HEIs: 

Brno University of Technology     5 centres 

VŠB-Technical Univesisity of Ostrava   5 

Palacky University Olomouc    3 

University of West Bohemia    3 

Czech Technical University in Prague   2 

Masaryk University      2 

Tomáš Baťa University in Zlín    2 

Charles University      1 

Technical University of Liberec    1 

University of South Bohemia in České Budějovice  1 

 

For the OP Education for Competitiveness 53.8 bil. CZK have been allocated. HEIs have submitted In 
this OP a large number of projects of a smaller scale. 

 

In the 2014-2020 programming period, the OP Research, Development and Education is primarily 
relevant for HEIs. Within this OP, it will be necessary, among others, to continue equipping and 
operation of facilities, built up in previous OPs. Several call-up have been issued, HEIs have already 
submitted or are able to submit a number of projects. The educational activities of HEIs will also be 
financed, for example in the field of life-long learning. However, the results of this OP will only be 
evaluated once it has been completed. 
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HE and la bour market  

Czech labour market: basic facts 

Czech labour market shows relatively high and yet in the last seven years quite sharply growing 
employment rate, very little unemployment rate, currently perhaps close to the natural rate of 
unemployment, with surprisingly (or at least for some unexpectedly) little shifts of employment 
between sectors in the last dozen years and relatively low, but gradually growing education 
attainment of adults. 
 

Figure 8.1 Employment rates: 20 - 64 aged; EU 28, Czech Republic, Germany, Austria 

 
Note. Employment rates are defined as a measure of the extent to which available labour resources (people available to work) are being 
used. They are calculated as the ratio of the employed to the working age population. (OECD definition) 

Source: Eurostat 

Although the Czech employment rate of 20 – 64 aged was above the EU average already at the 
beginning of the millennium (71.2 % compared to 66.9 % of EU 28 average), despite of two minor 
declines after 2002 and 2008, it has been quite steeply growing from 70.4 % in 2010 till very high 
78.5 % in 2017. The employment rate has been growing across EU since 2013, but the Czech 
employment rate growth was clearly sharper, almost drawing level with German employment rate. 
 

Figure 8.2 Unemployment rate; EU 28, Czech Republic, Germany, Austria 

 
Source: Eurostat 
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Note. Unemployment rate is the number of unemployed people as a percentage of the labour force, where the latter consists of the 
unemployed plus those in paid or self-employment. Unemployed people are those who report that they are without work, that they are 
available for work and that they have taken active steps to find work in the last four weeks. (OECD definition) 

This corresponds with unemployment rate which falls quite steeply from 7 % in 2013 to 2.9 % in 
2017. Unemployment rate is decreasing across Europe during this period, but the decrease in the 
Czech Republic is clearly even sharper. 
 

Figure 8.3 Unemployment rate, Czech Republic  

 
Note. Unemployment rate is the number of unemployed people as a percentage of the labour force, where the latter consists of the 
unemployed plus those in paid or self-employment. Unemployed people are those who report that they are without work, that they are 
available for work and that they have taken active steps to find work in the last four weeks. (OECD definition) 

Source: Czech Statistical Office 
 

At 2.9 % the unemployment rate is clearly at the minimum of the Czech Republic history, perhaps 
close to the natural rate of unemployment. Being an open relatively small economy, the further 
economic development and thus development of labour market of the Czech Republic will largely 
depend on the foreign development, however, this is clearly a limiting factor and when assessing 
further development we must take into consideration its possible consequences. 

Due to many reasons, such as innovation and technological changes, globalization, demographic 
change and urbanization, if we name only a few of the most powerful,  the world labour market has 
gone through many changes leading to massive sector and geographical shifts, sometimes 
dramatically quick. 

Czech labour market noticed fundamental changes including relatively great sectoral shifts mainly in 
the nineties along with the social changes following the Velvet Revolution. 

However, if we have a look at the sectoral structure of employment (Table 8.1), we can see that at 
least in the gross resolution the situation in the last dozen years seems to be very stable with only 
minor shifts between sectors. Manufacturing remains the sector employing greatest amount of 
population in the Czech Republic, more than a quarter of all workers. The information and 
communication sector, for example, noticed only 27.7 % relative employment growth during last 
twelve years, while the professional, scientific and technical activities sector grew by 59.2 % during 
the same period of time.  

Since the establishment of the Czech Republic there has been clear and stable rise in the attained 
level of education (Figure 8.4). While there were 27.6 % of people aged 15 and over with lower 
secondary education only or lower in 1993, at the beginning of the millennium they were 23.1 % and 
in 2017 13.6 %. During the same time the proportion of tertiary educated increased from 7.8 % in 
1993 through 9.2 % in 2001 up to 19.1 % in 2017. 
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However, despite the clear rise in the education attainment in the Czech Republic, it is still 
significantly lower than in most developed countries (Figure 8.5). While there are 37 % of tertiary 
educated people in average in the OECD countries and 34 % in average of the EU 22 countries12, 
there are only 24 % tertiary educated in the working population in the Czech Republic. Of course in 
the younger age group it is already different. In the group 25 to 34 years old there are 34 % of 
tertiary educated. What is specific compared to other developed countries is high proportion of 
those with Master’s degree among the tertiary educated: 71 % in the Czech Republic compared to 32 
% in the OECD average and 41 % in the EU 22 average. 

 
Table 8.1 Sector employment in the Czech Republic 

 
Source: Czech Statistical Office 

                                                           
12 EU 22 = member states of EU and at the same time of the Schengen Area 
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Figure 8.4 Education of population aged 15 and over (in thousands)  

 
Source: Czech Statistical Office 

 

Figure 8.5 Education attainment of 25-64 year-olds in 2017 (in %)  

 

Source: OECD - Education at a Glance 
 

Graduates entering the labour market 

To satisfy the choosy demand of increasingly selective customers in global competition, the 
companies need to improve their products and services continuously and to be able to react to their 
clients’ changing preferences and their competitors‘ clever actions swiftly. 

Figure 8.6 Graduates  
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Source: Ministry of Education, Youth and Sports - http://krakatau.uiv.cz/statistikyvs/absolventi.aspx on 24/09/2018 

For this constant readiness for permanent intelligent innovation growing competencies of their staff 
are indispensable. Thus the labour market necessarily requires better equipped and educated 
employees, including greater need of bigger proportion of those tertiary educated. 

 

Figure 8.7 Graduates with summation of Master's degree, whether long or follow-up  

 
Source: Ministry of Education, Youth and Sports - http://krakatau.uiv.cz/statistikyvs/absolventi.aspx 
 

From the beginning of the millennium the Czech higher education system provided the labour 
market with rapidly growing numbers of graduates until peak in 2012. Since then the numbers of 
graduates have been successively decreasing, however, this is largely due to sharply reduced and 
very low birth rate in the nineties; the proportion of tertiary educated in the young generation 
remains quite high. However, to draw level with the developed countries or at least to get closer to 
their average education attainment would require continuous effort for many more years. 

 

Figure 8.8 Graduates per field - 2017  

 
Source: MEYS, http://dsia.uiv.cz/dsia/vystupy/vu_vs_f4.html 
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In 2017 the greatest proportions of young people graduated in the public and private HEIs in the 
fields of economic (22.86 %) and technical (22.48 %) sciences, followed by humanities, social sciences 
and services (16.65 %) and pedagogy, teacher training and social care (11.72 %).  Almost 8 % of the 
graduates entering the labour market studied in the fields of healthcare, medicine and 
pharmaceutical sciences (7.89 %) and natural sciences (7.79 %). Relatively minor study fields are 
agriculture, forestry and veterinary sciences (4.14 %), law and public administration (3.32 %) and 
cultural sciences and arts (3.15 %). 

 

Tertiary educated and Czech labour market 

Figure 8.9 Employment rate 15+ in relation with attained education  

 
Source: Czech Statistical Office 
 

There is clear correlation between attained education and employment rate: the higher the attained 
education, the higher the employment rate. In the Czech Republic there is huge gap especially 
between the employment rate of those with upper secondary education and those with education 
lower than upper secondary. However, the employment rate between upper secondary educated 
and tertiary educated also shows significant differences. For example in 2011 (year with the lowest 
employment rate of population aged 15 and over in the history of the Czech Republic; though the 
total employment rate curve has remained very flat here and actually without any practically 
noticeable fluctuation during the last quarter century) the employment rate of the tertiary educated 
was 17.8 % higher (74.7 %) than employment rate of secondary educated with „maturity“ exam (63.4 
%). In 2017 this difference remained very similar, 16.51 % (76.2 % in case of tertiary educated and 
65.4 % in case of secondary educated with „maturity“ exam).  Most people would probably agree 
that higher employment rate is advantageous for the society as a whole. 
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Figure 8.10 Unemployment rate in relation with attained education  

 
Source: Czech Statistical Office 
 

We can see similar pattern also in the case of unemployment rate. While there is dramatic gap 
between the unemployment rate of those with attained education level lower than upper secondary 
and those with upper secondary education, the advantage of the tertiary educated compared to 
upper secondary educated is clearly visible throughout time, the unemployment rate of the tertiary 
educated has always remained lower than unemployment rate of the upper secondary educated, 
although the Czech Republic is lucky enough not to have faced really high unemployment rate during 
its whole existence and particularly in the last few years the already relatively low unemployment 
rate has still been falling quite sharply. If we have a look at the last quarter century, the 
unemployment rate of the tertiary educated has never been higher than 3.3 % (in 1999) in the Czech 
Republic and since the beginning of the millennium it has not exceeded 2.9 % (in 2012 and 2014), 
while the unemployment rate of the secondary educated was twice as high in 1999 and about two 
thirds higher in 2012 and 2014. 

 

Figure 8.11 Relative earnings of workers, by educational attainment, 25-64 year-olds with income 
from employment - full- and part-time workers; upper secondary education = 100; EU 22, OECD, 
Czech Republic, Germany, Austria 

 
Source: OECD - Education at a Glance 2018 (https://read.oecd-ilibrary.org/education/education-at-a-glance-2018_eag-2018-en#page100 13 

 

                                                           

13 Most countries gave the data for 2016, but some including Czech Republic for 2015, and a few even for 2014 and 2012. 
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It is not only the mere fact, that tertiary educated are more likely to be employed and that their risk 
of losing a job is significantly lower than of those without tertiary education. Another very important 
dimension is the quality of the job one is able to gain. There are various aspects, advantages and 
disadvantages of jobs, based on which one could assess the quality of a job and its benefits and loses 
for life out of which many are very difficult or maybe sometimes impossible to measure, however, 
there is one very easily measurable: the earning. And it is obvious, that a clear advantage is provided 
by the tertiary education in this aspect in most developed countries. Also in the Czech Republic is 
true that variability is high in-between fields of study. In the OECD countries in average as well as in 
EU 22 countries in average the incomes of the tertiary educated are about half higher than of those 
with upper secondary education (154 % of upper secondary educated income in case of OECD 
average and 151 % in case of EU 22 average). In the Czech Republic this difference is even greater. 
The average incomes of the tertiary educated in the Czech Republic are 69 % higher than the 
incomes of upper secondary educated, 142 % in case of bachelors and 180 % in average in case of 
masters and doctors. 

 

Some notes on research regarding graduates and labour market 

There have been several research projects regarding graduates in relation to the labour market 
taking place since the turn of the millennium. 

Between 1998 and 2000 the Czech Republic was one of the 12 countries joining research study 
CHEERS (Careers after Higher Education: a European Research Study). More than 4 000 
questionnaires filled by 1994 – 1995 graduates were collected in 1999. 

Then there were REFLEX surveys conducted three times: in 2004 – 2007, in 2010 and in 2013. In the 
first case the central theme was “The Flexible Professional in the Knowledge Society: New Demands 
on Higher Education in Europe” and there were 6 749 questionnaires collected in 2006 from 2001 – 
2002 graduates. REFLEX 2010 brought a novelty: on-line questionnaire. And the 2005 – 2006 
graduates filled 8 183 of them fully and 446 from a substantial part. REFLEX 2013 meant significant 
growth of the collected data: the 2008 – 2012 graduates filled in 31 713 questionnaires fully and 
34 305 in total were usable for most analyzes. Further there was another novelty in 2013: additional 
questionnaire for employers was created and 1 115 filled in employer questionnaires were 
collected.14  

Currently the Czech Republic is one of the countries joining international pilot survey 
EUROGRADUATE, a study allowing comparison of working and living circumstances of higher 
education graduates in a large number of European countries. The aim of the survey is to provide 
policy makers / decision makers with research-based evidence regarding graduates and labour 
market, skill development, mobility, citizenship and trends of social inequality. The data collecting 
takes place during autumn 2018 and first research results will be available in 2019.15 

Another national survey ABSOLVENT 2018 (meaning Graduate 2018) is underway simultaneously 
with partly different focus: description and analysis of the quality of the completed education in 
relation to transition of the HEI graduates to the labour market and their further employment and 
career path including their short term as well as long term employability with regard to their 

                                                           

14 The results of the REFLEX surveys are available on the website of the Education Policy Centre at the Faculty of Education of the Charles 
University: http://www.strediskovzdelavacipolitiky.info/default.asp?page=svp&KID=8 
15 For more information regarding the survey please go to: http://www.eurograduate.eu/  



64 

 

education from the employers’ point of view. First research results will be available in 2019 on the 
website of CHES16. 

 

Short summary 

The Czech labour market currently shows relatively very high employment rate, very low and 
especially in the last three years further decreasing unemployment rate getting close to the 
economy’s limits. The education attainment of the Czech workforce is relatively low compared to the 
average of the developed countries, but the level of attained education is continuously growing 
during the last quarter century thanks to larger proportion of tertiary educated young people 
entering the labour market. There is clear evidence, that employment rate of the tertiary educated is 
substantially higher than of those with lower education, they are much less likely to lose job, while 
their earnings are significantly higher. 

We can ask what the future will bring to the labour market and how tertiary graduates should be 
equipped to be ready to face it. Here we have to take into account structure of tertiary graduates by 
field and level of education, their competency level and readiness to change within the profession 
itself and maybe readiness for very diverse working career. 

  

                                                           

16 For more details please go to: https://www.csvs.cz/blog/2018/09/absolvent-2018/  
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Regional rol e  

Introduction 

The role of higher education institutions traditionally comprises educating highly skilled graduates 
and generating new scientific discoveries as well as different sorts of innovations. However, higher 
education institutions (HEIs) are also expected to be actively involved in the development of their 
geographical surroundings for the benefits of regional populace and less proximate (national) actors. 
These activities are often referred to as the ‘third role’ or ‘third mission’. In a general way, the third 
mission is legally stipulated at the very beginning of the Czech Higher Education Act as follows: 
“Higher education institutions… contribute to development on both the national and regional level, 
while cooperating with various levels of the state administration and regional and municipal 
government as well as with the business and cultural communities” (§ 1, e). The third mission thus 
encompasses activities of higher education institutions (of the university type) geared towards 
regional betterment in economic, social, historical and cultural terms (Arbo, Benneworth, 2007; 
Pinheiro et al., 2012; Pinheiro et al. 2015). In this chapter, the term third mission will be holistically 
applied to signify such activities of the modern university. Importantly, this chapter’s take on 
university third mission, does not explicitly address  issues of research, development and knowledge 
transfer, graduate employability at labour market and internationalization that are specifically dealt 
with in Chapter 7, Chapter 8 and Chapter 10, respectively. 

 

Third Mission and Czech policy-making 

In the last two decades, the issues of the third mission of Czech HEIs have been gradually taken up 
both by the strategic documents of the Ministry of Education, Youth and Sports and of the individual 
higher education institutions. Some of such documents have been produced mandatorily every five 
years (Long-term Plans including yearly updates), whilst others (Higher Education Reform Concept 
(2004), White Paper on Tertiary Education (2009), Framework for Higher Education Development by 
2020 (2014)) were made on more specific occasions.  

The Higher Education Reform Concept (MEYS , 2004) presented a broad agreement between policy-
makers and employers on the university third mission. It included: R&D cooperation, joint venture 
foundations (spin-offs), joint development of curricular designs, involvement of practice 
professionals in teaching (also in lifelong learning courses), joint promotional events (job fairs, 
summer schools), sharing of information, and cooperation with regional administration. These 
agreed-upon constituents of third mission could have provided a basis for solid future policy designs. 
It is worth adding that the Higher Education Reform Concept also advocated an evidenced-based 
approach to third mission policy-making. Lastly, the Higher Education Reform Concept specifically 
addressed the issue of intensity of cooperation between Czech HEIs and businesses. 

Some of the third-mission related issues were also made parts of the Ministry Long-term Plan for 
2006-2010 (MEYS, 2005), in which the cooperation of HEIs with industry and region was among the 
most important priorities in the “Quality and excellence of academic activities” section. For the first 
time, HEIs could get financial support within the Development Programmes for this type of 
cooperation. As other directions were listed professionally-oriented Bachelor’ programmes, lifelong 
learning, job fairs and University of the third age courses. The importance of these activities was 
further reiterated by the OECD Review, finding Czech higher education too inward oriented, lacking 
in robust contacts with practice professionals and working life more widely (File et al., 2006). The 
observations of the OECD 2006 Review were, to an extent, reflected in the White Paper on Tertiary 
Education.  
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The White Paper, presented in 2009 (Matějů et al., 2009), set out to define university third mission17 
and paid specific attention to third mission problematics. It especially pointed out the changing 
landscape of higher education with respect to new emerging entities (technology transfer centres, 
strategic alliances, business incubators) and the need to avoid narrow, one-off interventions. In sum, 
third mission agendas promulgated in the 2009 White Paper were linked to the triple-helix approach, 
calling for legislative amendments, thorough analyses of situation in individual regions, sensitive 
timing of (political) decisions, investment incentives as well as changes in managerial approaches of 
the academe. However, due to controversies especially in the area of university management, the 
2009 White Paper was shelved and is largely forgotten these days.  

The two Ministerial Long-term Plans of this decade (for 2011-2015 and for 2016-2020) (MEYS, 2010, 
2015) further delineate several areas for third mission support. They are more extensive and 
comprehensive cooperation of HEIs with external entities and professionals, improvement of 
cooperation with the Ministry of Labour Affairs and other state administrations in assessing higher 
education outputs, collating information of good practices in educational innovations, support of 
lifelong learning activities and of student (career) counselling. These areas are furthered by the 
content of plans’ updates, adding in issues such as devising the higher education information 
portal/database or setting up cooperation with NGOs. The updates also declared support to several 
long-standing third mission development goals. They pertain to R&D innovations, technology 
transfer, commercialization, lifelong learning, University of the Third Age, student internships or 
student/graduate counselling activities. 

Finally, the Framework for Higher Education Development by 2020 (MEYS, 2014) is a document 
providing analytical and strategic starting points for higher education for the Operational Program 
Research, Development and Education for the European Union 2014-2020 programming period. In 
the chapter “Third Role” it declares that the Ministry will support e.g. the communication between 
academia and the private sector, government and civil society, including the transfer of knowledge 
and innovation and cooperation on creative activities, or will promote the involvement of 
universities in social events and their contribution to the cultivation of public debate.  

With respect to funding issues, the current system of the state subsidy allotment does not explicitly 
set funds to HEIs on the grounds of their contribution towards regional and local development. The 
only exception is the financial support for University of the Third Age courses (see Chapter 4). Third 
mission activities are thus mostly funded from targeted sources, comprising projects at the local, 
regional, national or European level.  

 
Third Mission in practical application  

The theme of the university third mission has not been confined only to systemic policy documents 
but also found its realisation in policy practice through numerous (project-based) activities of Czech 
HEIs as well as regional/state administration. It goes beyond the length of this chapter to enumerate 
such undertakings in a complete fashion. Instead, in reflection of third mission research limitations, 
the focus is on three large-scale, comparative research projects.  

Two projects HIPPO and UBC dealt with university cooperation with business enterprises. The project 
Study on the cooperation between HEIs and public and private organisations in Europe (HIPPO) was 
carried out in 2010-2011 and involved 6,280 respondents. The project The State of European 
university-business cooperation (UBC) with 17,410 respondents was executed in 2016-17 
(Orazbayeva et al. 2017). Both HIPPO and UBC did include respondents from the Czech Republic. 

                                                           

17 Defined as ‘general services HEIs provide to society, formed differently at different institutions by concrete regional, economic and 
political contexts’ (Matějů et al., 2009 p. 31). 
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Their findings show that cooperation between universities and businesses is beneficial mainly in 
terms of improving the economic competitiveness, increasing the relevance and innovativeness of 
research and teaching as well as improving the job prospects of graduates. More specifically, Czech 
universities engage in cooperation with businesses, particularly medium-sized (SMEs) and big ones 
located in their region. There is top-level managerial commitment helping towards a documented 
institutional mission for university-business cooperation. A communication approach is also 
perceived as well developed. The areas most frequently collaborated in are consulting, R&D activities 
and curriculum co-delivery.  

On the other hand, one half of the responding Czech academics do not (or only seldom) engage in 
university-business cooperation. This may be due to    

 Plentiful bureaucracy 
 Lack of support in networking and systematic cooperation efforts including time 

considerations,  
 Missing incentive and performance measurement systems for those engaging in 

university business cooperation,  
 Non-provision of additional, targeted financial resources, 
 Differing motivations and values between academics and business people including the 

strong focus on producing practical results by the latter.     

Overall, the Czech situation in university-business cooperation shows less intensive actor 
engagement and development of relevant activities in comparison with universities elsewhere in 
Europe. As already indicated, however, it would be an oversimplification to reduce the university 
third mission just to cooperation with businesses, including research activities in “hard science”. Such 
cooperation is clearly part and parcel of the university third mission but the same holds, among 
others, for social care for the elderly, commemoration and revival of local traditions/customs, 
hosting debates on current public affairs as well as holding of cultural events (film festivals, theatre 
performances) that are typically undertaken by the faculties of arts, social sciences or humanities. 
Although not bringing profit in financial terms, such activities contribute positively to social cohesion, 
stability and betterment of regional populace.  

Third mission activities that help reduce or remove social, economic and educational disparities 
among regional populace are of very special importance to the localities/regions that fall behind in 
terms of economic performance and quality of life in wider sense. Researching university capacities 
to help the peripheral regions in the Czech Republic overcome such disparities was the foci of the 
third of the projects, the bilateral Czech-Norway project The contribution of higher education 
institutions to strengthen socio-economic development of peripheral regions in Norway and the Czech 
Republic (PERIF) carried out in 2015 – 2017. The basic research objective of the project was to 
identify, assess and strengthen the possible ways of mutual influence and collaboration between 
regions and higher education institutions performing in these regions. The ultimate aim was to help 
strengthen local development processes by critically analysing regional dynamics and strategic 
imperatives and the ways in which these are being addressed (or not) by higher education 
institutions (through research and teaching activities as well as their “third roles”). In so doing, one of 
the project’s main aims was to strengthen the basis for long-term collaboration between regional 
actors at various levels and higher education institutions. The research based on a qualitative 
methodology, explored relevant developmental capacities at six higher education institutions (three 
Norwegian, three Czech), each located in a peripheral/thin region (three Norwegian regions: Agder, 
Finnmark and Telemark; three Czech regions: Olomouc region, Ústí region, Vysočina region).  

The PERIF project results, including a practical guide how to assist in overcoming regional deficiencies 
from a university’s perspective (Šebková, Roskovec, 2017), show that mere routine activity of the 
university in a socio-economically underdeveloped region is not a sufficient condition for regional 
improvement. This is due to still observable university detachment from (some) ‘hot issues’ in the 
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region, typically aside from generating highly qualified graduates. However, university graduates 
often tend to, sooner rather than later, migrate out of the regional periphery, which harms regional 
competitiveness, thus creating a vicious circle. What is especially needed there are five things:  

 Cooperation between the university, businesses and regional administration, taking into 
account and successfully coping with their different policy agendas and politics (incl. 
consideration of different time-horizons for action) 

 Cooperation along these lines should not only be effective short term but show sustainability 
mid/long-term by being based on institutionalised, not purely individualized, engagement 
links 

 Targeted incentives for especially talented university graduates to keep them in the region 
(could be also material such as affordable quality housing)   

 Active inter-sectoral engagement of the state ministries – especially Ministries of Labour, 
Education, Regional Development, Industry and Transport to help by providing coordination, 
guidance and, importantly, by ensuring sustainable funding channels 

 Realistic and flexible governing, free of sectoral rivalries and bureaucracy.           

In sum the PERIF findings attest to the significance of strategic governance, the arena in which, 
however, the Czech Republic shows long-term deficits (Potůček 2007; Ochrana, et al. 2016). 

The results of the PERIF project as well as other national studies and surveys (cf. Brada, Hanzelková, 
2015) show that Czech HEIs have put in practice a rather broad and varied spectrum of activities 
within their third mission. They typically range from teaching-support practices (e.g. internships, 
summer schools, involvement of practitioners in course teaching) via all sorts of 
innovative/entrepreneurial research partnerships to (public) media appearances and expertise-
making. To give a more specific example, it is worth noting a very useful cooperation of HEIs with 
primary and especially the secondary schools. This includes both educational events for 
pupils/students (also with the aim to them to study at a given HEI) as well as for teachers. Also, it is 
no exception that excellent teachers of primary and secondary schools pass on their experience to 
the students of pedagogy at pedagogical and other faculties of HEIs.  

 

Conclusion 

We can see that from the 2000s onwards, HEIs third mission has become regularly taken up in policy-
making documents. This theme has also been regularly addressed through good many practical 
activities of individual HEIs, tailored to the needs and problems of the region a HEI is located in.  
Some progress has been thus made. However, some challenges remain, such as devising effective 
incentives for multi-actor engagement and assuring institutionalization (rather than individualization) 
of key activities on ground level. To successfully tackle such challenges, some rethink of the third 
mission problematic is in order. Strategically put, it would be desirable to learn seriously from the 
already accumulated evidence, avoiding pitfalls of strategic goals repetition and layering without 
undertaking proper impact assessment. 
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Internati onali zation 

One of the general conceptions of internationalisation explains that “the process of 
internationalisation relates to the process of integrating an international, intercultural or global 
dimension into the purpose, functions or delivery of tertiary education” (Santiago et al, 2008). 

In the Czech higher education a similar strategy has been outlined as it is clearly visible from the 
Strategic Plan for the Scholarly, Scientific, Research, Development and Innovation, Artistic and 
Other Creative Activities of Higher Education Institutions for 2016–2020 (see below).  

In this chapter, we will deal with the internationalization of education. Internationalization in 
research and development is discussed in Chapter 7. 

 

EU educational programmes and collaboration with international organisations 

In the transformation period after 1989, the internationalization of Czech higher education was 
supported mainly through the EU Community educational programs. Thanks to the Tempus 
programme, new relationships were established between Czech and Western European HEIs. In its 
first phase, the Tempus programme primarily targeted curricular development projects, the second 
phase was focused on projects dealing with the internal structures of universities, with the 
strengthening of university management and facilitating their cooperation, and with the cooperation 
between HEIs and various external partners/authorities (Beneš et al, 2008). The following EU 
educational programmes (Socrates Programme and first of all its sub-programme Erasmus, Lifelong 
Learning Programme) have gradually supported a number of Czech universities‘ projects in co-
operations with partners from the EU countries, with a wide spectrum of topics selected in 
accordance with the EU priorities for the relevant time period. The Eurydice and NARIC sub-
programmes opened platforms for exchange of information on educational systems and recognition 
issues and they supported the establishment of special units dealing with these activities at national 
level. They also encouraged the rapid development of mobility of students and academics who, in 
addition to the improvement of their professional knowledge, developed their language skills. 
Currently, the Erasmus+ Programme allows to create international teams of higher education 
institutions not only from the EU and other European countries, but also from countries of other 
regions of the world. This supports the broad exchange of students and academics and it opens up 
new possibilities to exchange examples of the good practice, to share experience with HEIs, which 
are often developed in a very different historical, cultural and economic environment and to create 
new, very interesting and beneficial partnerships. International activities of HEIs are supported also 
from Aktion Programme, Ceepus or EEA Grants similarly as it was before. Also Eurydice and NARIC 
sub-programmes continue their activities. 

Also the OECD had an important influence on the development of Czech higher education. The first 
fruitful collaboration brought the joint project of the OECD and the Czech and Slovak Federal 
Republic entitled “Higher Education in the CSFR” (1991-1992). The most important outcome of the 
project was the report produced by the OECD experts. It provided the national leaders with several 
significant recommendations for further development of the tertiary system of education. The 
experience of subsequent years showed that most of the ideas embodied in the recommendations 
and complemented with explanatory comments were wise and helpful, and most were given very 
serious consideration.  

In addition to smaller projects, it is necessary to mention the participation of the Czech Republic in 
the multinational OECD project “Thematic Review of Tertiary Education” (2004-2008). For the project 
purposes the detailed publication on the Czech higher education system Country background report 
was elaborated (Šebková et al., 2006). The OECD experts, using this publication and a variety of other 
tools for extensive system analysis, elaborated the Country Note for the CR (File et al., 2006) with the 
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number of very useful recommendations concerning further developments of higher education, that 
was submitted to the Czech Government.  

Since the early 1990s, cooperation has also developed with UNESCO and with the Council of Europe, 
which has not been extensive, but very interesting and useful. For example collaboration within 
Legislation Reform Programme (Council of Europe) helped significantly in the period of the Higher 
Education Act of 1998 preparation (Ondráček et al, 1996).  

 

Bologna process  

Since the end of the 1990s, the Bologna Process has been the most important European initiative in 
higher education, and the Czech Republic has been a part of it since its very beginning. Thus, the 
Czech higher education is the part of the European Higher Education Area developed within the 
Bologna process and most of the process´ priorities have been step by step implemented in 
accordance with the higher education institutions possibilities, in some cases with the necessary 
modifications. For the time being, the priorities highlighted by the Ministers responsible for higher 
education at their regular meeting held in Paris (May 2018) are very important (Paris Communiqué, 
2018). They reflect the priorities already agreed during the past years and Ministers suggested to 
focus on them for the further work in the 2018-2020 time period with the aim to ensure the progress 
in their implementation They are:   

 A three-cycle system compatible with the Qualification Framework of the European Higher 
Education Area (QF-EHEA) and first and second cycle degrees scaled by ECTS 

 Compliance with the Lisbon Recognition Convention 
 Quality Assurance in compliance with the Standards and Guidelines for Quality Assurance in 

the European Higher Education Area (ESG). 

As the Bologna three-cycle system concerns the Czech Republic belongs among 19 countries with the 
visible progress of the system implementation (80% students in the academic year 2011/2012 were 
enrolled into structured studies), while there are already 10 countries with 100% structured studies 
implementation (European Commission/EACEA/Eurydice, 2015). The CR has ratified the Lisbon 
Recognition Convention and has been implementing its principles since 2000. The Implementation 
Report 2015 mentioned above  says that 4 from 5 principles of this convention is embedded into the 
Czech legislation and that qualifications obtained in some from the EHEA countries are treated as 
national for all 3 cycles. The Implementation Report also informs, that Czech HEIs are among those 
that publish their institutional strategies for continuous quality enhancement. The new system of 
accreditation/external evaluation was legally established only recently (autumn 2016, see also 
chapter Quality Assurance) and thus the new agency is just associate organisation of ENQA, it is not 
the involved in EQAR yet but it was already accepted as the member of the EENQA (Central and East 
European Network of Quality Assurance Agencies).  

From the short overview taken mostly from the Implementation Report 2015 it is clear that in the 
Czech higher education already the significant work has been done but there will be still further 
development needed. It will certainly help to expand international activities and intensive 
cooperation with universities in various countries. 

 

International strategy at national level  

At the national level, the most important document related the Czech higher education development 
is the Strategic Plan for the Scholarly, Scientific, Research, Development and Innovation, Artistic and 
Other Creative Activities of Higher Education Institutions for 2016–2020 (hereinafter Strategic 
Plan), prepared by the MEYS. The starting points of the Strategic Plan were the important national 
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documents valid for the past five year time periods including the International Competitiveness 
Strategy 2012 - 2020. In addition to that, the number of important international conceptual 
documents were taken into serious consideration when preparing the Strategic Plan. Among them, 
namely the communiqués from the Bologna ministers´ meetings and the results of various Bologna 
activities played an important role in the strategic goals´ formulation. 

The Strategic Plan emphasises the internationalization as the cross- sectional priority of all three 
basic activities of higher education institutions: education activities, creative activities (mainly basic 
and applied research, development and innovation, artistic creation and also transfer of 
technologies, synthesis of knowledge across disciplines or creation of study materials and public 
education sources) and direct societal and professional impact of higher education institutions (so 
called “third role”). One it its seven priority objectives is focused exclusively on internationalization: 
“The teaching and the creative activities of HE institutions will have a significant international nature. 
Internationalisation of HE institutions includes not only the engagement in mobility programmes and 
short trips of students or of a limited number of the academic staff. The environment at the HE 
institutions will have a clear international nature based on full integration of the incoming students 
and the visiting lecturers in the life of the academia, on intensive international contacts in the 
creative activities and on considering the world context and foreign experience in preparing the study 
programmes.” (MEYS, 2015) 

The Strategic Plan is annually updated, which means that the arrangement of its goals´ 
implementation is developed regularly. For 2018, the implementation plan requires that education 
and creative activities will be of distinct international character. In reality it means, in addition to 
student and academics “pure” mobility, that the incoming guests will be integrated into the 
academic life, that the intensive international contacts in the creative activities will be supported and 
that the world context and foreign experience will be seriously taken into consideration in the 
preparation of degree programs (MEYS, 2017). 

Higher education institutions are expected to be active in the work of international organizations to 
which the Czech Republic is a member and to participate in all activities of the Bologna Process. The 
further goals are to promote higher education abroad in collaboration with the Centre for 
International Cooperation in Education, which is responsible for the international activities in the 
area of education in general, to continue collaboration with other state authorities, namely with the 
Ministry of Foreign Affairs and the Ministry of the Interior with the aim to facilitate the visa 
procedures of incoming students,  and to bid to host the ENIC/NARIC Annual Meeting in 2018 or 
2019 in the Czech Republic.    

The MEYS explicitly supports financially the internalization of higher education. The most important 
amount of money (260 millions of Czech crowns) is allocated through the part of the budget 
determined to educational activity of HEIs. The international research projects can be supported 
from the budget allocated for research activities. Also projects of Operational Programme Research, 
Development and Education contribute to the mobility support. Another financial support of MEYS 
comes from Centralized development programmes for public HEIs. The aim of the programme is to 
contribute to the fulfilment of the individual priorities set in the Strategic Plan of the MEYS and in its 
plan of implementation for the relevant year. HEIs are invited to submit the projects which reflect 
the programme priorities and at the same time it is in compliance with the Strategic Plan of the 
individual HEI. The programme emphasizes the sharing of capacities and networking of higher 
education institutions in the Czech Republic, i.e. a project submitted to this programme is 
conditioned with participation of at least two HEIs. The announcement of the activities that will be 
possible to support financially from the Centralized Programme in 2019 includes, among others 
„international cooperation of public universities and support of marketing and presentation of higher 
education institutions in the Czech Republic and abroad, incl. building infrastructure for the hiring and 
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care of foreign students /employees” (MEYS , 2018). Thus, it is possible to demonstrate that MEYS 
supports the proactive policy of HEIs in the field of internationalisation.  

 

 

Important supporting and research institutions 

There are institutions that are very helpful for those Czech students thinking about their studies 
abroad and for foreign students interested in higher education studies in the Czech Republic. The 
most important in this sense is the already mentioned Centre for International Cooperation in 
Education (Dům zahraniční spolupráce), a semi-budgetary organisation, established by the MEYS. It 
performs various tasks and activities connected with educational, training and other relations with 
foreign countries and its services are very helpful for Czech as well as foreign higher education 
students. Similarly the Youth National Information Centre (one of the units of the National Institute 
for Education (Národní ústav pro vzdělávání), also established by MEYS) provides free information to 
young people and youth workers including area of education in the Czech Republic and abroad. The 
research and analysis on international activities of higher education, namely those developed under 
the Bologna Process or in the framework of the collaborations with the OECD, are the activities 
carried out by the Centre for Higher Education Studies (Centrum pro studium vysokého školství), 
public research institution established by MEYS, with the aim to provide with the relevant results the 
MEYS and Czech HEIs, to solve international projects, and to contribute to the international journals 
and books. 

 

Foreign HEIs operating in the Czech Republic 

A number of foreign higher education institutions or their branches operate in the Czech Republic, 
both from European and non-European countries. These institutions did not have any information 
obligations and no consent or authorization for their activities were needed until the amendment to 
the Higher Education Act came into force (autumn 2016). In accordance with the Act,  it is currently 
required that a European higher education institution or its branch operating in the Czech Republic, 
fulfils the statutory duty related necessary information, a non-European higher education institution 
or its branch is required to ask MEYS for permission to provide higher education in the Czech 
Republic. There is no doubt that foreign higher education institutions can contribute through their 
activities to the development of internationalization of the Czech higher education system in several 
ways – they motivate foreign students to study in the Czech Republic, they offer their degree 
programmes to the Czech students, foreign teachers themselves and their style of teaching can bring 
the new examples of good practice. It is important that the new legal rules limit the possibility of 
acting poor quality foreign providers. 

 

Mobility of students and academics 

International mobility of students that started in early 1990s has been one of the most important 
component of internationalisation until current time, and the EU educational programmes still play a 
significant role. By opening up the Erasmus+ programme (2014-2020) to countries from other parts 
of the world, the students gained really broad opportunities for their choice where to study.  
Student´ and teachers ´mobility has been supported also from other sources (namely from 
Centralised programmes mentioned above, from various international projects, HEIs own sources  
and the increasing numbers of both outgoing and incoming students and teachers on the example of 
a five year period (2012-2016) is confirmed in Table 10.1. 
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The data shows the high interest of Slovak students for studies in the Czech Republic. This share 
continuously increased from 1999, the highest group of Slovak students composed 60.9 % of all 
foreigners studied in the ČR in 2005 and then it has slowly decreased to the current (2016) 
percentage that is 50.9 %. This high share is due to the linguistic proximity that enables Slovak 
students to study in programmes in Czech language and therefore free of charge. Even if the choice 
of country where to study is really broad, the Czech students prefer to study in some country of the 
EU, namely Germany and France, another in popularity order are the United Kingdom, Spain and 
Finland. The most popular non- European country are the USA and also the Asian countries like China 
or Korean Republic (Fisher, Vltavská, 2016). As the education area concerns, the higher percentage of 
outgoing students choose to study in the area of arts (18 %), humanities and social sciences (15.4 %), 
and  business (8.7 %). the lowest percentage of students likes to study in the area of agricultural and 
forestry, veterinary, and technology areas (Fisher, Vltavská, 2016). 

 

Table 10.1 Mobility and degree programmes in foreign languages 

STUDENT MOBILITY  2012 2013 2014 2015 2016 

Outgoing students (mobility programmes) 12 791 12 769 12 590 13 645 14 994 

Incoming students (mobility programmes) 10 155 10 985 12 676 14 405 19 672 

Share of Slovak students in the total number of foreign students 
(%) 

60.9 57.9 55.1 52.7 50.9 

Share of students graduated abroad in the total number of 
students (%) 

4.5 4.7 5.3 6.0 6.5 

 

MOBILITY OF ACADEMICS 2012 2013 2014 2015 2016 

Share of outgoing academics in the total number of academics 
(international mobility) (%) 

18.5 17.2 23.7 20.6 28.3 

Share of incoming academics in the total number of academics 
(international mobility) (%) 

9.2 9.5 11.6 14.8 28.2 

 

DEGREE PROGRAMMES  2012 2013 2014 2015 2016 

Share of joint/double/multiple degrees programmes in the total 
number of degree programmes (%) 

3.5 3.6 4.0 3.9 3.6 

Share of degree programmes accredited in foreign language in 
the total number of degree programmes (%) 

23.1 24.2 30.7 31.4 37.1 

Share of number of students studying in degree programmes 
taught in foreign language (%) 

1.1 1.3 1.5 1.8 2.2 

Source: MEYS, Monitoring Indicators, http://www.msmt.cz/vzdelavani/vysoke-skolstvi/monitorovaci-ukazatele 

 

The Table 10.2 illustrates that in spite of that the numbers of all higher education students increased 
from 2007 until 2010 and quite significant decrease has followed during the next seven years, the 
number of students – foreigners have steadily increased from 27 045 in 2007 up to 43 831 in 2017. 
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Table 10.2 Students-foreigners 

Year 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

Number 
of all 
students  

343 942 360 050 388 990 395 979 392 039 380 891 367 747 346 893 326 528 311 168 299 054 

Foreign 
students   

27 045 30 126 34 436 37 505 38 717 39 441 40 345 40 937 42 065 43 497 43 831 

Source Vývojová ročenka školství, http://www.msmt.cz/vzdelavani/skolstvi-v-cr/statistika-skolstvi/vyvojova-rocenka-skolstvi-2007-08-
2017-18 

 

Also the academics´ mobility has an increased character during the last years and when in 2012 the 
percentage of incoming academics was significantly lower (9.2 %) than those outgoing abroad (18.5 
%), this ratio has changed to a balance in 2016 (slightly more than 28 % in both cases, Table 10.1). 

The internationalisation is also well characterized with the number of jointly developed and 
implemented degree programmes (joint/double/multiples degrees programmes).  The ratio of these 
programmes to the total number of degree programmes did not change much in five years, as shown 
in the Table 10.1, which still leaves room for improvement. 

In contrary to that we can see quite high percentage of degree programmes accredited in foreign 
languages (increase from 23 % to 37 % from 2012), their real implementation assessed by the 
percentage of students studying in these programmes is still quite low (Table 10.1). 

The Table 10.1 shows that the number of incoming students was lower than the number of those 
outgoing (2012, 2013) while during the next several years this proportion reversed. There has not 
been organized a qualitative survey which would explain the reason of this development but it is 
probable that this trend would continue due to the new visa policy called „Student Scheme“. It was 
developed with the aim to facilitate visa procedures for selected students and approved by the Czech 
Government in May 2017. The main aims of the Student Scheme are:  

 To make the procedure for applications for residence permits for study purposes more 
efficient,  

 To reduce cases of abuse of alternative ways of applying for non-study purposes and restrict 
the activity of intermediaries,  

 To enable foreign students to start their studies on time,  
 And to ensure a good selection of applicants and to maintain the reputation of Czech 

universities.  

For a very short period of time of the Scheme operation it is necessary to consider it as its pilot 
phase. Nevertheless, the Scheme brought already clear positive results and should be further 
developed in 2018 and beyond.  

It can be summarized that mobility of students and teachers are supported in general, that the 
numbers of international students have been increasing but still there are also difficulties to be taken 
into consideration. The surveys of students led by experts of Centre for International Cooperation in 
Education and carried out by the STEM MARK Agency can explain some problems and motivates to 
find how to remove or at least limit them (Centre for International Cooperation in Education, 2017). 

Let´s describe some problems and obstacles expressed most frequently by the respondents of the 
mentioned surveys. They are: insufficient financial means, in spite of possibility to use various kinds 
of financial support, insufficient knowledge of language(s), concerns about the inability to complete 
the study on time, concerns about the inability to keep already gained job. Also separation from 
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family and friends, and various commitments like care for children or for other persons were quite 
often reasons which complicate the student mobility. The survey’s results can be complemented 
with the results of Eurostudent VI: As the financial situation concerns, the results are more optimistic 
– almost 57 % of students do not see the problems at all, while almost 17 feel the situation as 
serious, the rest of respondents did not label any answer. The separation from parents or from 
partners was the most frequently quoted problem related mobility  that was found through 
Eurostudent survey, financial  problems, similarly as in survey carried out by STEM (Centre for 
International Cooperation in Education, 2017), very closely followed. Another results showed that 
the share of young students in mobility is high, students of 30 years and over face more problems 
(Eurostudent, 2016). 

On the other hand the students who participated in the mobility are motivated to finalise their 
studies, they do not see problems to work abroad, they have good language skills and other so called 
soft skills (communication, reliability, independence), they have better relation to the EU but they 
feel themselves as Czech citizens at the same time, they are tolerant - they would accept a foreigner 
as a friend or partner (Centre for International Cooperation in Education, 2017). 

So just a brief selection from the above publications/results confirm, that the student mobility (in 
accordance with one of the most important goals of the Bologna Process) stay the significant theme 
for further debate and primarily for the sufficient support. 

 

Trends 

The basic trends of Czech higher education in the area of internationalisation are very clearly 
formulated in the Strategy Plan of MEYS, as already mentioned above. One of the concrete plans, to 
simplify the visa policy for student mobility, under the name “Student Scheme” has already begun. 

The aim of MEYS to support the HEIs’ international environment which will be of “international 
nature based on full integration of the incoming students and the visiting lecturers in the life of the 
academia (MEYS, 2015) is the trend approved by the EHEA ministers at their meeting in 2018. The 
Paris communiqué contains the ministers’ commitment to support HEIs “......to fulfil their social 
responsibility and contribute to a more cohesive and inclusive society through enhancing intercultural 
understanding, civic engagement and ethical awareness,...” (Paris Communiqué, 2018). 

The Czech Republic as the EHEA country would support and implement also other planes and goals 
agreed in Paris. Thus the trend of internationalisation will focus on the practices used in the area of 
recognition the higher education studies, their parts and diplomas achieved by the Czech students in 
EHEA countries considering the rules of the Lisbon Recognition Convention and the tools related to 
this document (UNESCO/Council of Europe Diploma Supplement or any other comparable document, 
ECTS). The Implementation plan for 2019 reflects this part of communiqué and it asks HEIs to 
consider further possibilities of foreign education assessment, which would complete the currently 
used system of recognitions of foreign higher education in the Czech Republic (MYES, 2018). 

Another trends relate the teaching and learning at international level. Ministers agreed that current 
times require to deal with cooperation in innovative learning and teaching which represents another 
important matter of the EHEA. Their commitment in this area was to develop „new and inclusive 
approaches for continuous enhancement of learning and teaching across the EHEA“. They stresses 
that the success can be reached only „in close collaboration with the European higher education 
community, in full respect of academic freedom and institutional autonomy“ (Paris Communiqué, 
2018). 
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Trends 

The content of the preceding chapters makes it possible to summarize the major facts and 
developments pertaining to Czech higher education in this final chapter. After the fall of the 
Communist regime in 1989, the major legal foundations were laid down by the Higher Education Act 
of 1990 and by the Higher Education Act of 1998 (Act), with the latter having been amended quite a 
few times and valid till the present. Higher education institutions (HEIs) in the Czech Republic, 
broadly classified as public, state (military and police HEIs) and private, can have a university status.  
Czech HEIs of the university type (“universities”) offer Bachelor (ISCED 645), Master (IISCED 746, 
ISCED 747) and doctoral (PhD, ISCED 844) study programmes, whilst HEIs of the non-university type 
are legally allowed to provide only programmes at the Bachelor as well as Master level. In the 2017, 
there were 26 public HEIs (out of which 24 universities), 2 state HEIs and 37 private HEIs in the Czech 
Republic. 

The governing of HEIs activities from the system level is indirect. It is based primarily on the 
distribution of financial resources from the state budget (state subsidy) channelled through the 
Ministry of Education to individual HEIs (primarily public ones). The state subsidy covers four 
categories: education, research, capital investments and other operating expenditures. Subsidization 
of educational activities follows a formula funding scheme (incl. several parameters beyond student 
numbers) and makes up for the largest part of the subsidy as a whole totalling over 20 billion CZK in 
2017. The budgetary as well as other issues – such as setting strategic goals in the Strategic Plan for 
higher education – are regularly discussed between representatives of the Ministry of Education and 
two representative bodies of HEIs, i.e. the Czech Rectors’ Conference and the Council of HEIs 
(including a Student’s Chamber). The nature of state subsidy distribution remains an important 
governing/coordination tool as it enables incentivization of issues which the Ministry of Education 
along with HEIs representations see as major and deserving priority. 

Another tool of governing available at the systemic level is accreditation. In its programme form, 
accreditation by the Accreditation Commission (AC) has been applied since 1998, with its major 
modifications legally introduced in 2016. In the main, the modifications comprise setting up the 
National Accreditation Bureau (NAB) as the successor organization to the AC and initiation of the 
institutional accreditation scheme covering one/several field(s) of study and run alongside the 
already existing programme accreditation. At the institutional level, the governing of HEIs is executed 
directly through a number of positions/bodies. They comprise: the rector, bursar, academic senate 
(institutional, faculty), board of trustees, evaluation board, scientific boards (institutional, faculty) 
and deans. Each of the positions/bodies (including. student representation) has its competences  and 
responsibilities set out in writing in the legal/regulatory documents (the Act, HEIs internal 
regulations). 

Czech HEIs offer study places in accredited programmes within the three-cycle degree system: 
Bachelor, Master and doctoral. The study programmes’ duration and credit (ECTS) allotment are in 
line with the Bologna process requirements, differentiated by the type of the programme. The 
Bachelor’s programmes have thus a standard length of 3-4 years, with the ECTS work-load of 180-240 
credits. After graduating at the Bachelor’s level, there is the option to enrol into continuing Master’s 
programmes whose standard length is from one year (60 ECTS credits) up to three years (180 ECTS 
credits). In parallel there are still traditional 4-6 year Master’s programmes which do not follow on 
from a Bachelor’s programme and have a credit workload from240 ECTS (4 years) to a 360 ECTS (6 
years). Doctoral programmes, aimed at pursuing scientific research and creative activities, have a 
standard length of 3-4 years (no amount of ECTS credits specified). 

The total number of students enrolled in study programmes had almost quadrupled between 1990 
and 2010. However, the last decade has been marked with a steady decrease from a maximum of 
396,000 in 2010 to current 311,000 (2017) out of which ten per cent study at private higher 
education institutions. The majority of students (circa 180,000) are enrolled in Bachelor programmes. 
Students are proportionally represented in academic senates (faculty, university) as official decision-
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making structures. Besides, systemically, they are represented by the Students’ Chamber of the 
Council of Higher Education Institutions and, less formally, by student associations such as the 
recently established Czech Association of Doctoral Students. These bodies attempt to promote and 
push students’ interests through to become part of the agendas within higher education polity. 
Students also play a role in accreditation processes as members of evaluation committees of NAB. As 
far as international student mobility is concerned, there has been a recent rise in both the numbers 
of incoming as well as outgoing students and the same can be said about the number of study 
programmes accredited in foreign language (esp. English). Gender aspect in the Czech student 
population is not considered generally problematic when focusing on proportion of women among 
all students and graduates. Recently, a special attention has been given to women studying Ph.D. 
study programmes whose proportional representation has, however, also been found reaching over 
50 per cent of all (30,000) doctoral students. 

The Czech labour market currently shows relatively a very high employment rate including higher 
education graduates, with the unemployment getting close to the economy’s limits. However, due to 
the dependence of Czech economy on wider (pan-European, worldwide-globalization) trends as well 
as due to politically less predictable environment, the overall labour situation may change back to 
less positive figures in the near future. Regarding specifically the employment of highly qualified 
workforce, there is clear evidence that the employment rate of the tertiary educated is substantially 
higher than of those with lower education. At the same time, higher education graduates are much 
less likely to lose their job, while their earnings are significantly higher in comparison. The tertiary 
education attainment of Czech workforce is, however, still relatively low (22%) compared to the 
average of the developed countries. This is despite the fact that the level of attained education has 
been continuously growing in the Czech Republic during the last quarter century thanks to a larger 
proportion of tertiary educated young people entering the labour market. 

Expectably, a high qualification level (PhD degree or equivalent) is a standard requirement for taking 
up a position of a senior assistant at the Czech HEI. Senior assistants make up slightly over 50% of all 
Czech academic staff members (22,000). Further career advancement from the rank of a senior 
assistant to the ranks of associate professor and full professor requires research publications (with a 
trend towards publications in journals indexed in Scopus and Web of Science databases) as well as 
teaching activity relevant to a given field of study. The criteria for promotions to the (associate) 
professorial rank are strict, so the average age of newly appointed professors is about 50 years. This 
is in spite of various institutional strategies in support of more rapid career development of young 
“post-doc” staff. Nonetheless, in recent years, there have been more frequent promotions to the 
professoriate rank under the age of 50, notably in the fields of science, engineering and medicine. 
Promotional criteria aside, over the last decade, Czech academics have become more internationally 
mobile, with nowadays almost one third of them spending some work-time abroad. 

Activities in research and development play an important role not only at HEIs but also on a national 
scale. They have a growing tendency and currently account for about 30 % of research capacities in 
the Czech Republic. The development and operation of so-called large infrastructures, often 
equipped with world-class facilities and financially supported by the European Funds (European 
Centers of Excellence and others), have contributed significantly to and contribute to the 
development and improvement of research and development activities. The further building up and 
use of these facilities will undoubtedly bring new valuable scientific results. Despite these activities, 
HEIs have not yet exhausted all the opportunities that international collaboration in science and 
research offers.    

Finally but not least importantly, Czech HEIs and academics have shown proclivity to activities carried 
out as part of third mission. The corresponding evidence shows regular academic involvement in 
cooperation with businesses and in entrepreneurial activities spanning from it. Other forms of third 
mission engagement comprise e.g. summers schools, social care for the elderly, commemoration and 



81 

 

revival of traditions/customs, debates on current public affairs as well as holding of various cultural 
events. However, some challenges remain, such as devising effective incentives for multi-actor 
engagement and assuring institutionalization (rather than individualization) of key activities on 
ground level. To successfully tackle such challenges, it would be desirable to learn seriously from the 
already accumulated evidence, avoiding especially pitfalls of goals repetition and layering in strategic 
policy documents without undertaking their proper impact assessment.  
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